
                                                                                                                                                     

1 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

 

 

 

 

 

 

 

 

 

Bud to Bloom 

Curriculum and Assessment 

Policy 
 

 

 

Policy written by 

 

Bev Doran 

 

Date of Review 

 

Feb 6th 2026 

 

Agreed and 

accepted by 

 

Overley Support & 

Scrutiny Board 

 

Date of next Review 

 

Feb 5th 2027 



                                                                                                                                                     

2 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

Contents 
 

Introduction ....................................................................................................................................................... …..5 

Legislation and Guidance ....................................................................................................................................... 5 

INTENT…………………………………………………………………………………………………………...5 

Aims……………………………………………………………………………………………………………….7 

Ethos and Belief ...................................................................................................................................................... 8 

Curriculum Drivers ................................................................................................................................................. 8 

Brish Values……………………………………………………………………………………………………….9 

Communication………………………………………………………………………………………….…….....10 

Personal Development (PD) and Emotional Wellbeing………………………………………………………….10 

The Vision Flower………………………………………………………………………………………………..12 

Our Flower: a visual representation of the curriculum vision……………………………………………………17 

Engagement and Curiosity…….…………………………………………………………………………………13 

Problem Solving………………………………………………………………………………………………….13 

Regulation………………………………………………………………………………………………………..14   

Community……………………………………………………………………………………………………….15 

Independence……………………………………………………………………………………………………..15 

CORE VALUES (HAPPY).……………………………………………………………………………………...16 

The Vision Flower and Visual representation……………………………………………………………………16 

THE BUD TO BLOOM CURRICULUM……………………………………………………………………….18 

Developmental and Banded Structure……………………………………………………………………………18 

CURRICULUM IMPLEMENTATION………………………………………………………………………….19 

Engagement and Enrichment……………………………………………………………………………………..19 

Curriculum Structure and Progression……………………………………………………………………………20 

High Quality Teaching……………………………………………………………………………………………21 

Personalised strategies and Wellbeing……………………………………………………………………………21 

Curriculum Organisation and Enrichment………………………………………………………………………..22 

Time Allocation and Curriculum Balance………………………………………………………………………..22 

Wider Curriculum and Enrichment………………………………………………………………………………22 

Our Reflective Approach to Pedagogy, Standards and Curriculum Design……………………………………..24 

Therapeutic Offer - Crafting of our implementation……………………………………………….......………..25 

Implementation: Planning and Curriculum ........................................................................................................... 26 

Implementation: Sequential, Progressive, Sequenced………………………………………………..…….……27 

Implementation: THE BROAD AREAS OF NEED….……………………………………………..…………..27 

Cognition and Learning……..………………………………………………………………………..…….……29 

Social, Emotional & Mental Health………………………………………………………………….…….……29 

Sensory and Physical…………………………………………………………………………………..…… …..31 

Implementation: The Curriculum across Key Stages ........................................................................................... 32 

Key Stage 2 and 3: Our Broad Areas for Learning ............................................................................................... 32 

Key Stage 4:  Our Broad Areas for Learning ....................................................................................................... 37 



                                                                                                                                                     

3 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

Key Stage 5: Our Broad Areas for Learning ........................................................................................................ 37 

Careers………………………………………………………………………………………………………...…41 

Relationships and Sex Education……………………………………………………………………………..…43 

Implementation: Qualification Offer………………………………………………………………………….....44 

Implementation: Qualifications Offer ................................................................................................................... 44 

Implementation: KS4 & KS5 Pathways for specific subjects .............................................................................. 46 

Implementation: KS4 & KS5 Pathways for specific subjects .............................................................................. 47 

Implementation: Maximising opportunities .......................................................................................................... 48 

The Continuous Curriculum…………………………………………………..…………………………………48 

Further enrichment and SMSC ............................................................................................................................. 48 

Enrichment Pathways ........................................................................................................................................... 49 

IMPACT…………………………………………………………………………………………………………50 

A Measure of success…………………………………………………………………..………………………..51 

Assessment………………………………………………………………………………………………………52 

Progress and Impact……………………………………………………………..………………………………53 

Individual Education Plans (IEPs) ........................................................................................................................ 53 

Tracking……………………………………………………………………………...…………………………..54 

ROLES AND RESPONSIBILITIES…………………………………………………………………………….55                                                                                                                      

Support and Scrutiny (SAS)……………………………………………………………………………………..55 

The Headteacher ................................................................................................................................................... 55 

The Assistant Head Teacher ................................................................................................................................. 56 

The Pastoral Deputy Head .................................................................................................................................... 56 

Teachers and Tutors .............................................................................................................................................. 57 

APPENDIX 1 - Overley Hall Therapy Offer........................................................................................................ 58 

Speech and Language Therapy ............................................................................................................................. 58 

Occupational Therapy ........................................................................................................................................... 59 

Clinical Psychology .............................................................................................................................................. 60 

Learning Co-ordinator (LC)/SENCO………………………………………………………………………...….61 

APPENDIX II - Introduction to Therapies and Interventions offered at Overley Hall ........................................ 62 

Speech and Language Therapy ............................................................................................................................. 62 

Therapy Play ......................................................................................................................................................... 62 

Zones of Regulation .............................................................................................................................................. 62 

Lego Therapy ........................................................................................................................................................ 63 

Aided Language Stimulation ................................................................................................................................ 63 

Social Skills .......................................................................................................................................................... 64 

Theraplay .............................................................................................................................................................. 64 



                                                                                                                                                     

4 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

Principle of TEACCH ........................................................................................................................................... 65 

SCERTS ................................................................................................................................................................ 65 

Social Stories ........................................................................................................................................................ 66 

Comic Strip Conversations ................................................................................................................................... 66 

Total Communication Approach .......................................................................................................................... 66 

Augmentative and Alternative Communication ................................................................................................... 67 

Attention Autism (Gina Davies) ........................................................................................................................... 68 

Occupational Therapy and Sensory Integration .................................................................................................... 68 

Comprehensive Autism Planning Schedule (CAPS) ............................................................................................ 70 

Nurture Me ............................................................................................................................................................ 70 

Positive Support Plans..........................................................................................................................................71 

Four Levels of De-briefing ................................................................................................................................... 71 

Principles of PACE (Playfulness, Acceptance, Curiosity and Empathy) ............................................................. 71 

Music Therapy ...................................................................................................................................................... 72 

Forest School ........................................................................................................................................................ 72 

Intensive Interaction …………………………………………………………………………………………….72                                                                                                                                       

APPENDIX 111 - References………………………………………………………………………………..……74 

APPENDIX 1V - Possible post 16 curriculum outline…………………………………..………………………..79 

APPENDIX V - Key stage 2 and 3: Our Broad Areas of Assessment……………………………………………80 

Appendix VI Sample of the Bud to Bloom Curriculum. Full Curriculum will be made available upon request ..81 

Appendix V11 Statement on Political Neutrality in Teaching and School Activities…………………………….82 

 

 

 



                                                                                                                                                     

5 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

Introduction 
 

Overley Hall School provides a holistic, person-centred education for children and young 

people with profound, severe and complex needs. Many pupils experience autism, 

attachment differences, sensory processing differences and learning disabilities, which can 

create significant barriers to learning, including heightened anxiety and frustration linked to 

communication and self-regulation. This policy outlines how these barriers are identified and 

reduced through a developmental, sequential and progressive curriculum that is delivered 

therapeutically and evaluated for its impact. 

Overley Hall is committed to offering a holistic educational experience that reduces barriers 

to learning through flexible curriculum design, ongoing assessment, and precise target-

setting focused on individualised life outcomes. Our curriculum is delivered using a 

therapeutic approach that nurtures strengths, interests and individual needs within a person-

centred framework. We value individuality and strive to make learning engaging and 

enjoyable by providing a therapeutic community that supports the development of the whole 

child, enabling greater access to meaningful and enriching learning opportunities. 

 

Legislation and Guidance 
 

This policy should be read alongside the Curriculum Statement, Post-16 Curriculum, 

Teaching & Learning Policy, Equality & Diversity Policy, the Special Educational Needs and 

Disability Code of Practice (2014), the Equality Act (2010), and the Special Educational 

Needs and Disability Regulations (2014). It also reflects the DfE Engagement Model statutory 

guidance, and aligns with Independent School Standards and the school’s Relationships and 

Sex Education and Religious Education policies. 

 

INTENT: 

At Overley Hall School, our curriculum is designed to meet each learner at their individual 

starting point and to support the development of knowledge, skills and independence through 

a clearly structured developmental pathway. Learning experiences are meaningful, 

motivating and enjoyable, enabling every pupil to achieve their full potential. Guided by our 
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curriculum drivers, core values, ethos and beliefs, we provide an inclusive environment in 

which the emotional, physical, sensory, academic, social, moral, spiritual and cultural 

development of every individual is valued, respected and actively nurtured. 

Our curriculum is underpinned by research-informed practice and is delivered as a coherent 

and seamless offer that reduces barriers to learning, maximises opportunities for progress 

and empowers pupils to flourish. It embraces each child or young person’s interests, 

strengths and abilities. The holistic curriculum is structured around the Broad Areas of Need 

(DfE, 2015), which form the foundation of our pathways for progression. Sequential learning 

steps are clearly mapped across subjects and areas of personal development to ensure the 

secure and cumulative development of knowledge, skills and understanding over time. 

This intent is realised through the Bud to Bloom Curriculum, a developmental, banded spiral 

curriculum that promotes cumulative learning and prioritises vocabulary development and 

language-rich experiences across all areas of learning. Across all key stages, pupils engage 

in stimulating and purposeful learning experiences that enable progress in line with their 

assessed starting points and identified next steps. Curriculum delivery is personalised to 

meet the holistic needs of each learner. 

The school has clearly mapped the progression of core skills and knowledge for pupils 

working below pre-key stage standards and at a pre-subject-specific level, alongside defined 

pathways for early subject-specific learning that build towards the National Curriculum 

programmes of study and, where appropriate, the pre-key stage standards. Within subject-

specific bands, an evidence-informed progression of key concepts and targeted vocabulary is 

embedded within each developmental year. Bespoke, carefully sequenced small-step 

descriptors ensure a broad and balanced learning journey. Progression is informed by 

assessed skills and knowledge rather than age or year group. Recognising the complex and 

varied needs of our pupils, learning may be non-linear and uneven; therefore, descriptors are 

adapted and further broken down to meet individual needs. 

All descriptors align with statutory requirements and are reviewed annually, alongside 

ongoing refinements informed by current research to ensure practice remains evidence-

based. Pupil progress is tracked through the school’s assessment system, with detailed 

pathways outlined in the progression booklet. 

The following principles underpin all curriculum delivery: 
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 Engagement and enjoyment 

 Communication and understanding 

 Personal development and skills, including self-awareness, social awareness, 

emotional understanding and relationships 

 Independence, including life skills 

A strong focus on literacy and communication underpins the holistic curriculum and further 

reduces barriers to learning, ensuring meaningful outcomes are achieved. Supporting 

successful transitions into, within and beyond the setting is a priority for all learners. Our 

overarching aim is for every pupil to engage, achieve and make sustained personal progress 

over time, enabling them to lead fulfilling, enjoyable and increasingly independent lives, well 

prepared for adulthood within an ever-changing and complex society. 

 

AIMS  

At Overley Hall School, our curriculum is designed to meet each learner at their individual 

starting point and to support them in making meaningful progress across all areas of 

development. It aims to reduce barriers to learning and anxiety, enabling pupils to achieve 

ambitious outcomes and reach their full potential. Functional communication, emotional 

regulation, problem-solving and independence are central to our approach, alongside 

fostering a love of learning through engaging, real-life experiences and the development of 

cultural capital. 

Our curriculum promotes holistic development—emotional, social, physical, sensory, 

academic, moral, spiritual and cultural—while encouraging confidence, self-awareness, 

resilience, and positive social interaction. Pupils are equipped with personalised strategies to 

express themselves, make choices, manage change, and navigate transitions with increasing 

independence. Through vocational learning, life skills, and community engagement, we 

prepare learners for their next destinations and for life as responsible, ambitious, and capable 

citizens. The curriculum is broad, balanced and carefully sequenced, ensuring progression 

towards individualised outcomes and meaningful lifelong learning. 
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Ethos and Belief 

At Overley Hall School, our curriculum is guided by our ethos, curriculum drivers, and core 

values, alongside our Curriculum Statement, Mission, and Vision. We are committed to 

unconditional positive regard, professional curiosity, safeguarding, and trustful partnerships 

with families, placing the learner at the heart of all decisions. 

We foster a ‘can-do’ culture that values strengths, celebrates achievements, and prioritises 

personalised, engaging learning. Curriculum planning is outcome-focused, using Individual 

Education Plans, evidence-informed strategies, and integrated therapy to support meaningful 

progress. Our approach is flexible and responsive, encouraging innovation, curiosity, and 

independence, while preparing learners for the next stages of life and equipping them with 

the knowledge, skills, and confidence to thrive in a complex world. 

 

Curriculum Drivers 
 

Our intent is to support every child in becoming the best version of themselves. 

Recognising the challenges our learners face, we prioritise consistent, focused 

approaches across teaching, ensuring that outcomes are meaningful, relevant, and 

incorporate essential life skills. 

 

 These include: 

 

British 
Values 

Communication 

Personal 
Development 

Emotional 
Wellbeing  

Engagement and 
Curiosity 

 
 

Problem Solving 
 
  

Regulation Community Independence 
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British Values at Overley Hall School 

At Overley Hall School, British Values are highly respected and deeply embedded within our 

ethos and curriculum aims. They are explored through spiritual, moral, social, and cultural 

(SMSC) education and reinforced across enrichment activities, pathways to independence, 

person-centred development, assemblies, PSHRE, careers and hobbies and citizenship 

lessons. 

Effective communication is central to accessing these values. By developing communication 

skills, learners are better able to engage with their environment, express their needs and 

desires, and exercise choice and independence. The promotion of pupil ‘voice’ supports the 

expression of feelings and opinions while enhancing personal safety, confidence, 

engagement, and the ability to contribute to wider society. 

Staff carefully nurture understanding of concepts such as right and wrong, rules and 

boundaries, and provide positive frameworks for interaction. These strategies reduce conflict, 

foster friendships, and encourage vocational contributions, supporting community cohesion. 

British Values also underpin our curriculum drivers, guiding the planning of activities, 

experiences, and learning opportunities that lead to meaningful outcomes. Our curriculum 

drivers include: 

• Communication and vocabulary development – language-rich environments and 

SALT-informed practice. 

• Emotional wellbeing and regulation – therapeutic approaches, Zones of Regulation, 

and debriefs. 

• Engagement and curiosity – attention, motivation, safe risk-taking, and creativity. 

• Problem-solving and independence – prompt reduction, decision-making, and self-

advocacy. 

• Community, British Values, and SMSC – mutual respect, democracy, rule of law, 

individual liberty, and tolerance 

 

 

British Values 
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 As highlighted above, communication is fundamental not only to embedding British Values, 

but also to fostering independence. Learners are supported in developing their 

communication skills to express their needs, choices, thoughts, and ideas clearly. These 

skills are further reinforced through English and other language-rich activities, broadening 

vocabulary and enhancing understanding. Communication is, therefore, the key vehicle for 

building essential life skills, promoting personal safety, inclusion, and achieving meaningful 

outcomes. Recognising its importance, key communication concepts have been integrated 

throughout the subject curriculum maps to ensure consistent development across all areas of 

learning. 

 

At Overley Hall School, personal development (PD) and emotional wellbeing are closely 

linked and form the foundation for all learning. In line with Maslow’s Hierarchy of Needs, we 

recognise that pupils must first feel safe, secure, and valued before they can fully engage in 

learning or develop higher-order skills. Meeting these foundational needs allows learners to 

grow in confidence, resilience, independence, and self-awareness. 

PD at Overley Hall is developmental, sequential, and embedded across all aspects of school 

life. Every member of staff actively contributes to fostering communication, confidence, 

independence, curiosity, social interaction, problem-solving, and decision-making. Through 

meaningful and personalised learning experiences, pupils develop essential life skills, learn 

to make informed choices, and prepare for independence and adult life. For learners with 

SEND, these skills are crucial in supporting engagement, participation, and readiness for 

more complex learning. 

Emotional wellbeing underpins effective learning. Many of our learners experience anxiety, 

sensory sensitivities, or challenges in processing social and environmental demands. By 

providing supportive, structured, and engaging environments, pupils can focus, take safe 

risks, and respond positively to challenges. Staff build trusting relationships, match 

Communication 

Personal Development (PD) and Emotional Wellbeing  
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challenges to individual needs, and link behaviour with communication and regulation to 

reduce conflict and enhance positive experiences. Tools such as the Zones of Regulation 

framework help pupils identify and manage their emotional states, building resilience and 

self-regulation over time. 

Staff interactions are guided by the principles of PACE — Playfulness, Acceptance, Curiosity, 

and Empathy. This approach cultivates a safe, nurturing environment, strengthens 

relationships, and encourages learners to engage actively in learning. When combined with 

regulation strategies, PACE supports pupils to explore challenges confidently, practise 

problem-solving, and gradually reduce reliance on adult prompts 

Without curiosity, motivation, and active participation, deeper learning and skill development 

are limited. By providing motivating, meaningful, and contextually relevant opportunities, 

pupils develop problem-solving abilities, navigate complex or unexpected situations, and 

generalise skills across settings. This promotes independence, confidence, resilience, and 

readiness to tackle adult life challenges. 

Once foundational needs are met, pupils can develop higher-order skills, such as: 

1. Critical thinking – evaluating options or predicting outcomes in complex tasks or social 

situations. 

2. Flexible problem-solving – adapting strategies when routines change, enabling 

independent responses to unexpected events. 

By embedding PD, emotional wellbeing, problem-solving, Zones of Regulation, and PACE 

into everyday practice, Overley Hall supports learners to: 

 Develop functional communication and self-expression. 

 Regulate emotions and manage anxiety or change effectively. 

 Make informed choices and exercise autonomy. 

 Build resilience, confidence, and social understanding. 

 Generalise learning across academic, social, and life contexts. 

 Thrive in preparation for adulthood, contributing meaningfully to their communities. 
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Together, personal development and emotional wellbeing reduce barriers to learning, foster 

deeper engagement, and create pathways for meaningful, lifelong outcomes for pupils with 

SEND. 

Personal development and emotional wellbeing are closely intertwined and form the 

foundation for learning at Overley Hall. In line with Maslow’s Hierarchy of Needs, we 

recognise that pupils must feel safe, supported, and valued before they can engage fully in 

education. By fostering personal development—through communication, confidence, 

independence, social skills, curiosity, and decision-making—learners gain the skills to 

engage, make choices, and build resilience. 

Emotional wellbeing underpins this process. Providing supportive, structured, and engaging 

environments helps reduce anxiety and stress, allowing pupils to focus, take risks in learning, 

and respond positively to challenges. Staff build trusting relationships and carefully match 

challenges to individual needs, linking behaviour with communication and regulation, to 

minimise conflict and enhance positive experiences. 

Together, personal development and emotional wellbeing reduce barriers to learning, 

enabling pupils to flourish academically, socially, and personally while preparing for 

independence and adult life. 

 

The Vision Flower 

Each learner has a personalised Vision Flower that captures the shared blueprint for 

development. Roots capture foundations and specialist supports; rocks represent barriers to 

be reduced; the stem/leaves show motivating curriculum drivers; petals articulate outcomes; 

water droplets symbolise therapeutic input. The Vision Flower guides planning, review and 

communication with families and partners. 
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Engagement is the essential starting point for all learning at Overley Hall. Pupils must feel 

safe, valued, and motivated—meeting their fundamental needs as outlined in Maslow’s 

Hierarchy—before they can focus on higher-order learning. High-quality engagement 

allows teaching to be personalised, responsive, and stimulating, creating the conditions 

for curiosity, critical thinking, and deeper, more embedded learning. By fostering attention, 

interest, and a love of learning from the outset, we enable pupils to build independence, 

consolidate knowledge, and achieve meaningful, long-term outcomes. 

When engagement, personal development, and emotional wellbeing are aligned, learning 

becomes deeper, richer, and more embedded. Pupils move beyond surface-level 

participation to genuine understanding, curiosity-driven exploration, and the development 

of key life skills. By integrating these elements into every aspect of the curriculum, Overley 

Hall ensures that pupils are not only achieving academically but also growing socially, 

emotionally, and personally—preparing them for independence and success in adulthood.  

Engagement is the essential starting point for learning, opening pathways to achievement, 

attainment, and progress for our learners with complex needs. When paired with curiosity, 

personalised approaches, innovative and responsive pedagogy, and a genuine love of 

learning, it enables pupils to develop confidence, independence, and emotional resilience. 

This foundation supports deeper, more embedded learning across all areas of the 

curriculum and enhances life chances beyond school (Hargreaves, 2006).  

By fostering meaningful engagement, we create the conditions in which personal 

development, emotional wellbeing, and functional skills can flourish, enabling learners to 

reach their full potential. 

 

             

 

For children with SEND, problem-solving is a key driver of independence, reducing prompt 

dependency and supporting shared responsibility. According to Maslow’s Hierarchy of 

Needs, learners must first feel safe, secure, and emotionally supported before higher-order 

skills such as decision-making, critical thinking, and self-regulation can develop. Engagement 

and curiosity are essential starting points, as they provide the motivation and focus required 

Engagement and Curiosity 

Problem Solving 
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for learning to become deeper and more embedded. Communication skills further enable 

learners to express needs, make choices, and navigate challenges effectively. 

Many difficulties for SEND learners arise during periods of anxiety, distress, or sensory 

overload. By prioritising purposeful, motivating, and meaningful problem-solving 

opportunities, tailored to individual needs and interests, pupils can approach challenges with 

confidence. When these learning experiences are linked across real-life contexts during 

periods of stability, learners are better able to make sense of complex or unexpected 

situations. This not only allows key skills to be generalised but also fosters resilience, self-

efficacy, and readiness to engage with greater challenges, supporting lifelong learning and 

independence. 

 

                  

 

In relation to emotional wellbeing, problem-solving, and the individual needs of our learners, it 

is essential to support pupils in developing the capacity to process sensory input, 

environmental demands, social interactions, emotions, and complex thoughts with greater 

comfort and confidence. In line with Maslow’s Hierarchy of Needs, we recognise that learners 

must first feel safe, secure, and emotionally supported before they can engage in higher-

order skills such as problem-solving, decision-making, and critical thinking. 

Our intent is to enable learners to discover and apply strategies that promote self-regulation, 

resilience, independence, and everyday functioning. The Zones of Regulation framework is 

embedded across the school to help pupils recognise and manage their emotional states, 

linking feelings to behaviours and providing practical tools for coping with stress, change, and 

social challenges. 

Staff interactions are guided by the PACE principles, fostering trusting, safe, and engaging 

relationships that encourage learners to take risks, explore challenges, and practise problem-

solving in supportive contexts. The PACE intervention for autistic children (Playfulness, 

Acceptance, Curiosity, and Empathy) is a relationship-based approach that helps adults build 

trust and emotional safety with a child. By responding in a warm, non-judgmental, and 

curious way, it supports emotional regulation, communication, and secure attachment. 

Regulation 
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By combining these approaches, learners are empowered to gradually reduce prompt 

dependency, navigate unexpected situations, and generalise their skills across academic, 

social, and life contexts. 

Ultimately, our approach supports learners to build confidence, character, self-esteem, 

resilience, and functional life skills, while simultaneously diminishing barriers to learning and 

enabling meaningful progress. This ensures pupils are better prepared to meet personal, 

social, and academic challenges and thrive both within school and in preparation for 

adulthood. 

 

At Overley Hall, our strong ethos and sense of ‘family’ guide us to create an immediate 

atmosphere of warmth, nurture, respect, and fulfilment across both school and care 

provisions. By fostering a caring community, we provide security, unconditional 

acceptance, and the essential foundations for accessing the wider world. The Overley 

“bubble of safety” gives young people a sense of belonging, structure, and predictability—

a haven that builds trust and confidence, empowering them to grow and engage 

meaningfully with the broader, less predictable community and society.  

 
 

Independence is a central aim of our Curriculum Drivers, focusing on developing learners’ 

ability to think and act autonomously while gradually reducing levels of support. Planning 

takes careful account of each pupil’s preferences, interests, and strengths, ensuring 

learning is meaningful and supports a richer, more fulfilling life, including enhanced 

opportunities for economic wellbeing.    

 

 

 

 

 

 

 

Community  

Independence 
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Core Values 

Our curriculum has been carefully planned and designed to be relevant and motivating; a 

curriculum with clear intent and maximum impact. 

 

The Flower Vision 

Each learner has a personalised Vision Flower that captures the shared blueprint for 

development. Roots capture foundations and specialist supports; rocks represent barriers to 

be reduced; the stem/leaves show motivating curriculum drivers; petals articulate outcomes; 

water droplets symbolise therapeutic input. The Vision Flower guides planning, review and 

communication with families and partners. 

 

Core Values - HAPPY  

H High-reaching 

A notable strength of the school relates to the very high 

aspirations that are maintained for all pupils. As previously 

stated by Ofsted, there is “an ambitious vision for pupils at 

this school”. (Excellence in Personal Development Award 

2026) 

A Approachable 

 

Listening with respect, valuing individuality with 

unconditional acceptance and positive regard 

 

P Professionalism 

This is an exceptional school for pupil personal 

development. A truly integrated approach towards personal 

development has been securely embedded, benefiting all 

learners (EPDA 2026) 

P 
Positive 

outcomes 

Achievable and uniquely tailored goals, preparing children 

and young people for the next stages of their lives 

Y 
Young people 

come first 

The young person is at the heart of all decisions across the 

provision; ‘voice of the child’ and best interest 
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Our Flower: a visual representation of the curriculum vision   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

IMPLEMENTATION 
 The Vision Flower 
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Bud to Bloom Curriculum 
The Bud to Bloom Curriculum at Overley Hall is a broad, ambitious, and developmental 

programme carefully designed to meet the needs of learners with SEND. Building on our 

previous Good OFSTED rating, the curriculum has been enhanced to provide detailed, 

sequentially mapped knowledge and skills across all subjects. These include English (with 

communication embedded throughout all subjects), Mathematics, Science, Humanities 

(including Geography, History and Religious Education), Computing, PE (including 

swimming), Music, Design & Technology (including Art & Design and Food Technology), 

Careers and Vocational Studies.  

The curriculum is organised into progressive developmental steps within age-related bands. 

The bands, supported by colour coding, provide a developmental framework rather than a 

best-fit model. Instead, learners may be working at different points across different areas of 

learning. The bands have progressive steps within them and assessment is used to move 

pupils to their next step. This approach ensures that the curriculum is progressive rather than 

level based.  

Our curriculum offer is further enhanced by programmes we refer to as Pathways to 

Independence, Hobbies and Careers and a termly Calendar of Events laden with 

fundamental British values (FBV) and Social, Moral, Spiritual and Cultural experiences 

(SMSC)  

Developmental and Banded Structure 

The curriculum is organised into developmental bands aligned to learners’ developmental 

ages and abilities, ensuring personalised pathways for progression: 

• Immersive Bands – White, Cream, Yellow: Sensory-rich, early developmental 

learning (0–3 years dev. range) focused on communication, engagement, and 

foundational skills. 

• Budding Bands – Purple, Blue, Green, Bronze: Structured progression (3–7 years 

dev. range) preparing learners for Key Stage 2 and beyond. 

Learning follows a spiral and sequential approach, with key concepts, vocabulary, and skills 

revisited to deepen understanding and support long-term retention. The curriculum design 

enables learners to make progress while working towards specific objectives within each 

subject’s curriculum map, reflected in the quality of their engagement, the level of prompting 

required for success, their growing independence, and their ability to generalise newly 
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acquired knowledge and/or skills. The curriculum supports both vertical progression, through 

increased depth and challenge within a developmental band, and lateral progression, by 

moving on to objectives aligned with a higher developmental age. Progression pathways are 

carefully planned and structured.  

Curriculum Implementation 

Learning is rooted in each pupil’s individual baseline, ensuring personalised progression 

regardless of curriculum band. Assessment and tracking are aligned to curriculum objectives 

through the CPG framework (Continuum, Prompting and Generalisation), allowing progress 

to be identified within and across objectives and developmental stages. High-quality teaching 

is supported by ongoing staff training and collaborative planning, with a strong emphasis on 

communication, personal development, independence and the acquisition of essential life 

skills. A range of personalised approaches—including Intensive Interaction, visual supports, 

Augmentative and Alternative Communication (AAC) methods and tools, multi-sensory 

strategies, and integrated therapeutic input—ensures that all pupils are able to access 

learning effectively. 

Teaching is informed by reflective pedagogy and an integrated therapeutic offer, including 

Speech and Language Therapy, Occupational Therapy/Sensory Integration, Clinical 

Psychology, Music Therapy, Attention Autism, TEACCH, SCERTS, Intensive Interaction, 

Lego Therapy and Zones of Regulation. Classrooms and daily routines are structured, highly 

visual and sensory-aware. Planning is centred around Signposts for Learning, including IEP 

signposts, motivating vehicles for learning and a thematic Calendar of Events. Timetabling 

includes a wide range of enrichment opportunities such as Hobbies and Careers, Pathways 

to Independence, swimming, outdoor therapy and real-life learning, including enterprise 

activities such as farm shops and cafés. Multidisciplinary MAC meetings ensure timely 

adjustments are made and the impact of provision is carefully evaluated. 

Engagement and Enrichment 

Key Features and Strengths 

The curriculum is built around rolling programmes planned across key stages, enabling 

mixed-age groupings and tailored approaches that reflect pupils’ individual needs, interests 

and abilities. Cross-curricular learning is embedded to maximise repetition, support the 
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generalisation of skills and promote meaningful real-life application. Clear pathways to 

independence, hobbies and careers are woven throughout the curriculum, alongside a wide 

range of enrichment opportunities including themed days, school council activities, sports, 

arts and national events. Integrated therapeutic provision and purposeful real-life learning 

experiences support holistic development, emotional wellbeing and preparation for adult life, 

with learning further enriched through a structured Calendar of Events. 

The curriculum is evidence-based, research-informed and reflective of best practice for 

learners with SEND. It offers broader, detailed and sequential objectives that systematically 

build on prior learning, supported by developmental and personalised pathways that reduce 

barriers and promote engagement, curiosity, independence and resilience. A spiral 

curriculum design ensures vocabulary and language progression are embedded throughout, 

including the development of layers of vocabulary, symbols and AAC. Assessment is focused 

on impact and individual progress, valuing each learner’s journey rather than comparison 

with peers. Flexible grouping and delivery approaches are used, incorporating immersive, 

academic, practical, vocational and sensory experiences to meet a wide range of needs. 

There is clear alignment between EHCP targets, assessment processes and curriculum 

maps to ensure progress is meaningful and purposeful. Strong emphasis is placed on learner 

voice, autonomy and preparation for adulthood, within an inclusive curriculum that both 

supports all learners of varying ability and responds effectively to individual needs. 

The Bud to Bloom Curriculum provides a holistic, personalised and aspirational learning 

experience that enables learners to develop knowledge, skills, independence and 

confidence. It establishes a strong foundation for lifelong learning, meaningful engagement 

and positive life outcomes, while remaining flexible and responsive to the diverse needs of 

every child. 

 

Curriculum Structure and Progression 

The curriculum at Overley Hall School is underpinned by carefully sequenced knowledge and 

skills across all curriculum areas. For each subject, progression is clearly mapped to ensure 

coherence and continuity in learning. Progression begins with Early Development (ED), 

which underpins learning across all subjects, moves through early subject-specific knowledge 

and skills (defined by the school as Subject Specific (SS)), and leads towards the National 
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Curriculum programmes of study. Where appropriate, subject-specific progression includes 

reference to the Pre-Key Stage Standards. 

Across all curriculum areas, progression frameworks provide aspirational next steps for 

pupils that are relative to their individual starting points. Knowledge and skills are organised 

into developmental bands, supporting progression from early learning through to National 

Curriculum attainment targets. These bands reflect a structured pathway that enables pupils 

to build knowledge, skills and understanding over time. 

The knowledge and skills progression is informed by relevant research and professional 

guidance. Due to the diverse and complex needs of pupils, progression through the bands 

may not be linear. The school maintains a flexible approach to curriculum delivery and 

recognises that pupils may require personalised pathways to ensure meaningful progress. 

High-Quality Teaching 

Overley Hall School is committed to providing high-quality teaching, underpinned by ongoing 

staff training and shared professional support. Teachers assess pupils’ abilities carefully and 

work collaboratively with parents/carers and relevant professionals to identify and target next 

steps in priority areas, including communication and understanding, personal and social 

development, and key life skills. These priorities are reflected in 12-month EHCP outcomes, 

which are reviewed at least every six months in partnership with parents/carers. Teachers 

also plan next steps across all curriculum areas, informed by the sequenced knowledge and 

skills outlined within the curriculum. 

Personalised Strategies and Wellbeing 

Teachers identify and implement personalised strategies to enable pupils to access learning, 

achieve, and make progress relative to their starting points. Strategies may include Intensive 

Interaction, structured visual supports, work-reward systems, multi-sensory approaches, 

repetition and overlearning. A range of strategies is used to support pupils in learning and 

retaining knowledge and skills. Where appropriate, and in partnership with parents/carers, 

elements of therapy programmes will be integrated into the school day to support access to 

learning, a reduction in barriers to learning in line with recommendations from health 

professionals, therapists and clinicians. 
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Curriculum Organisation and Enrichment 

Each key stage has a subject curriculum overview that outlines the units of work to be 

delivered. For pupils working at an early developmental level, teachers select and adapt 

relevant units and may reduce the number of units delivered to ensure learning is meaningful 

and accessible. Rolling programmes support mixed-year group classes, enabling pupils to be 

grouped flexibly according to need, ability, interests and social considerations. Parents and 

carers are informed of curriculum content through the termly Calendar of Events. Units of 

work provide motivating and engaging contexts in which pupils can develop and apply skills 

and knowledge across curriculum areas. Cross-curricular links are maximised to enable 

repetition, consolidation and generalisation of learning in a range of contexts. Everyday 

routines and real-life contexts are used to support skill acquisition, embed learning and 

promote application across subjects.  

Time Allocation and Curriculum Balance 

With the exception of Religious Education, Physical Education and the phonics element of 

English, most curriculum subjects do not have specific time allocations prescribed by the DfE. 

At Overley Hall School, timetabling ensures that pupils access a broad and balanced 

curriculum, that the holistic needs of individuals and groups are met, and that priority 

curriculum areas are delivered both discretely and through cross-curricular approaches. 

Timetables reflect the key stage curriculum offer and the identified needs of each cohort.  

Wider Curriculum and Enrichment 

In addition to the National Curriculum, a range of additional learning opportunities is provided 

to support the aims of the curriculum. These include Pathways to Independence, Hobbies 

and Careers, and other enrichment activities. The curriculum is enhanced through themed 

days and whole-school events, such as Wellbeing Week, Burn’s Day, Theme Weeks 

(exploring cultures and differences), World Book Day, Sports Days, Citizenship activities. 

Much of what we introduce and support our learners to experience is designed to build 

resilience by gently exposing them to differences in a safe and supportive way. These 

experiences help learners develop coping strategies, increase emotional regulation, and 
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learn that change and challenge can be managed. By encouraging acceptance and curiosity, 

we support them to explore new situations with confidence and an open mindset. 

The school also provides wider enrichment opportunities to support pupils’ confidence, 

engagement and sustained learning. These opportunities vary depending on availability and 

may be accessed by specific year groups, key stages or across the whole school such as 

opportunities to attend College Open Days or recruitment days. Where appropriate and in 

support of personal development, learners may be supported to access college or alternative 

placements. Where possible, experiences are planned over a sustained period, such as a 

half term or term, to allow learners to develop familiarity, confidence and deeper learning.  

Grounded in the school’s Intent, Aims, Curriculum Drivers, Ethos, Beliefs and Core Values, 

teaching staff use a range of evidence-informed strategies to meet the needs of pupils with 

autism, learning disabilities, sensory differences and complex needs. These include 

consistent routines, clear structure, visual supports, and a broad and balanced curriculum, 

alongside approaches informed by research and therapeutic guidance. A whole-school 

nurturing approach is embedded, with the flexibility to respond to differing levels of maturity 

and need. 

Teaching is informed by a reflective approach to pedagogy and curriculum design and is 

supported by a multi-systemic therapeutic offer, where a range of therapies are delivered 

alongside one another according to individual need. Staff plan creatively and purposefully, 

making effective use of Overley Hall’s visually rich indoor and outdoor environments to 

enhance learning. 

Sensory needs are addressed through individualised classroom provision and access to low-

stimulus environments to support regulation and engagement. These arrangements enable 

pupils to access learning and to progress towards their full potential. 

Teaching and learning promote safety, acceptance, engagement and confidence, supporting 

pupils to make meaningful connections and deepen their understanding. Learning is 

structured through sequential curriculum maps that support progression over time. Teaching 

builds on prior learning, incorporates real-life experiences, promotes independence through 

repetition and overlearning, and supports the generalisation of skills across contexts. 

Progress is tracked through a continuum of learning that underpins assessment practices. 
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Implementation is defined as the effective delivery of sequenced knowledge and skills, 

tailored to individual learners at Overley Hall School. Teaching builds on what pupils already 

know and supports them to develop a deeper understanding and achieve intended end 

points. 

High standards of practice are maintained, despite the recognition that some pupils may 

experience difficulties with long-term retention due to complex learning needs. The school 

holds the belief that all pupils can succeed and therefore seeks to maximise every learning 

opportunity. Self-evaluation focuses on the quality of instruction, positive classroom climate, 

effective classroom management and reflective pedagogical practice. 

Continuous Professional Development (CPD) supports these standards through a strong 

focus on subject knowledge, teaching strategies, child development, pedagogy and 

curriculum design. Particular emphasis is placed on engagement, effective questioning 

(verbal and non-verbal), scaffolding learning, developing independence, and ensuring 

responsive, consistent and sequential teaching across curriculum areas. 

Our Reflective Approach to Pedagogy, Standards and Curriculum Design 

While recognising that some pupils at Overley Hall may experience difficulties with long-term 

retention due to complex learning disabilities, the school maintains high expectations and 

standards of practice, grounded in the belief that every individual can succeed. To support 

ambitious end points, teaching is designed to maximise the impact of every learning 

opportunity. 

Ongoing self-evaluation focuses on the effectiveness of pedagogical approaches, the quality 

of instruction, the creation of positive classroom environments and strong classroom 

management. 

Continuous Professional Development (CPD) ensures these standards are sustained, with a 

strong emphasis on subject knowledge, teaching strategies, child development, pedagogy 

and curriculum design. High-quality teaching and learning are supported through a focus on 

engagement, including the use of verbal and non-verbal questioning to assess understanding 

and scaffold progress. The school also prioritises the development of independent learning, 

responsive and adaptive practice, consistency and sequential progression within individual 

subjects. 
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Our Therapeutic Offer - The Crafting of Our Implementation                        

The school and therapy department work together to deliver an integrated therapeutic 

approach that supports the holistic development of each pupil. This approach draws on a 

range of evidence-based interventions, which may vary in type and intensity according to 

individual needs. Many pupils benefit significantly from this multi-systemic model, where 

several therapeutic approaches are applied concurrently to maximise impact. 

Therapeutic interventions are delivered by qualified therapists or therapy assistants under 

appropriate supervision. In addition, teaching staff incorporate therapeutic strategies into their 

curriculum delivery, supported through training and professional guidance. These 

approaches help to reduce barriers to learning, support positive behaviour and increase 

pupils’ ability to access the curriculum. Further details of the full therapy offer are outlined in 

Appendix I - Overley Hall Therapy Offer 

The therapy department provides a broad range of therapies, interventions and strategies, as 

detailed in the ‘Breadth of Therapies and Interventions’ section and illustrated in ‘Our Flower’, 

which represents the school’s curriculum vision. 

In practice, staff promote playfulness, curiosity and independent thinking. Teaching and 

therapeutic activities place a strong emphasis on developing communication, attention and 

focus, alongside supporting pupils to recognise, understand and communicate their 

emotions. Strategies from the Zones of Regulation are used to develop emotional 

awareness, promote positive decision-making and improve self-regulation  

(see Appendix II: Introduction to Overley Hall Therapy and Interventions). 
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Breadth of therapies and interventions include: 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Implementation: Planning and Curriculum  
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Implementation: Curriculum Maps 

To ensure consistent implementation and to secure progression across all subjects, 

curriculum maps are organised within a banded framework. These maps support staff in 

planning clear progression pathways across a wide range of subjects and therapeutic 

disciplines. While outlining typical developmental routes, the framework also recognises the 

complex and uneven (‘spiky’) learning profiles of many pupils. This approach enables staff to 

identify starting points through baselining, address gaps in learning, identify essential building 

blocks, and plan learning that is appropriately matched to each pupil’s level of understanding. 

   

Implementation: Sequential, Progressive, Sequenced Curriculum  

Each subject discipline within our curriculum offer is organised to match the large 

spectrum of cognitive abilities presented at Overley Hall School (see Curriculum Bands 

and Curriculum Maps).  

 

Implementation: The Broad Areas of Need (DFE 2015) 

 

Communication and Interaction 

Communication is embedded as a core element of the curriculum and underpins all pupils’ 

learning experiences. Planning is personalised and responsive to each pupil’s identified 

needs. Targets and objectives are carefully developed and delivered through an integrated 

therapeutic approach and are recorded within the Individual Education Plan (IEP) and 

mapped against the English curriculum. In addition to direct therapy sessions, communication 

and interaction outcomes are reinforced through both our needs-based offer and the 

sequential English & Personal, Social, Health and Relationship Education (PSHRE) 

Curriculum Maps within the Bud to Bloom subject-specific curriculum. This broad and 

balanced curriculum is delivered through a range of teaching approaches, including cross-

curricular and discrete, and is further enhanced during real-life learning opportunities. Break 

times, lunch times, and enrichment activities are recognised as valuable opportunities to 

further develop communication and interaction skills for immersive learners (working within 

the White, Cream and/or Yellow Bands) and budding learners (working within the Purple, 

Blue, Green and/or Bronze Bands).  
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Please note: The curriculum is structured using progressive developmental steps organised 

into age related year bands. Assessment is not based on a best fit or banded judgement. 
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Cognition and Learning 

All subjects, including the key areas of Communication, Listening and Attention, 

Comprehension of Language, Reading, Writing and Mathematics, are structured through 

sequential and progressive steps that support pupils to build knowledge and skills over time. 

This carefully planned progression ensures that learning is appropriately scaffolded, enabling 

pupils with SEND to access, revisit and consolidate learning at their own pace, and to make 

sustained progress in cognition and learning. 

The core concepts of communication, listening and attention, and language comprehension 

are fully embedded across all subject areas. This integrated approach ensures that pupils are 

consistently supported to understand, process and use language in meaningful contexts, 

reducing cognitive load and promoting deeper understanding. Teaching strategies are 

adapted to meet individual needs, including the use of visual supports, modelling, repetition, 

overlearning, and opportunities for pre-teaching and reinforcement, all of which are essential 

for learners with SEND. 

Across the curriculum, communication and comprehension of language are embedded to 

ensure that learning goes beyond task completion, allowing pupils to develop richer 

language, a stronger sense of voice, and increased independence. As a result, pupils are 

better able to transfer skills across subject areas, supporting progress not only in 

communication and literacy but also in wider cognitive development. 

Learners are actively encouraged to observe, explore, problem-solve, identify patterns, 

create, and build knowledge through purposeful and experiential learning opportunities. They 

are supported to communicate their thinking, reflect on their experiences, and apply their 

learning in a range of contexts. This approach strengthens cognitive processes such as 

attention, memory, reasoning and executive functioning, ensuring that pupils with SEND are 

well supported to develop both academically and holistically. 

 

Social, Emotional & Mental Health  

This broad area is deeply embedded within the school’s ethos, aims and core values and 

underpins all aspects of provision. Carefully planned visits, enrichment activities and real-life 
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experiences create meaningful learning opportunities that connect pupils with their local 

community, wider society and a range of geographical contexts. These experiences are 

designed to support the generalisation of knowledge and skills, enabling pupils with SEND to 

apply learning beyond the classroom, build confidence, and develop a secure understanding 

of their role and potential contribution within the community and society. 

Everyday classroom practice is informed by the principles of the Zones of Regulation, 

supporting pupils to develop emotional awareness, self-regulation and effective strategies for 

managing feelings and behaviour. Alongside this, the PACE approach (Playfulness, 

Acceptance, Curiosity and Empathy) is used consistently across the school to support pupils’ 

social, emotional and mental health. PACE promotes emotionally safe, trusting relationships 

between pupils and adults, helping pupils to feel understood, valued and regulated. Through 

playful engagement, non-judgemental acceptance, curiosity about emotions and empathetic 

responses, pupils are supported to develop emotional resilience, improve self-esteem and 

reduce anxiety and emotionally driven behaviours. A strong emphasis on pupil voice, choice 

and personal liberties further empowers pupils to express preferences, make decisions and 

develop independence within a safe and supportive environment. 

Opportunities for learning and connection are thoughtfully and coherently woven throughout 

the curriculum, including PSHRE, Physical Education, Drama, Geography, History, Religious 

Education, assemblies, Pathway to Independence and independent living. The school’s 

needs-based offer, informed by Individual Education Plans (IEPs) and Positive Support Plans 

(PSPs), provides targeted support to meet individual SEMH needs and promote positive 

behaviour, emotional regulation and engagement with learning. This multi-layered approach 

ensures that learning and therapeutic support are reinforced across contexts and over time, 

strengthening pupils’ cognition, emotional understanding and social development. 

Creativity and self-expression are further developed through high-quality provision in Art, 

Design and Technology and Music. These subjects provide structured yet flexible 

opportunities for pupils to explore ideas, experiment with materials and techniques, and 

communicate thoughts and emotions in alternative, accessible ways. This creative approach 

supports cognitive development, sensory integration and emotional wellbeing, while also 

fostering engagement, confidence and a strong sense of achievement. 
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Sensory and Physical  

Planning and teaching take full account of pupils’ sensory and physical needs and are 

informed by guidance from the multidisciplinary therapy team, including Occupational 

Therapy (OT). This provision-led approach ensures that strategies to support sensory 

processing, regulation, movement and physical development are embedded consistently 

within everyday classroom practice as well as within targeted interventions. Pupils are 

supported to develop self-regulation, make informed choices, and build both gross and fine 

motor skills, enabling increased independence, confidence and engagement with learning. 

Therapy-led sessions are delivered to support Individual Education Plan (IEP) targets, 

Preparation for Citizenship and Daily Living (PCD), sensory integration, play skills and 

physical development. Outcomes from these sessions directly inform teaching pedagogy, 

ensuring that learning environments, resources and teaching approaches are adapted to 

meet individual sensory and physical profiles. This integrated approach enables pupils to 

access learning through appropriately structured, immersive and multi-sensory experiences 

that reduce barriers and promote sustained attention and participation. 

Physical development is further enhanced through a wide range of opportunities including 

Physical Education, Outdoor Education, Forest School provision, soft play and outdoor 

therapy sessions. These experiences provide rich, motivating contexts for pupils to develop 

strength, coordination, balance, spatial awareness and body confidence. Forest School and 

outdoor therapy sessions, in particular, support sensory regulation, emotional wellbeing and 

risk awareness through hands-on, nature-based learning, while soft play offers a safe, 

structured environment for developing movement, core strength and sensory processing. 

Together, these opportunities also advance cognition and learning by strengthening 

executive functioning skills such as planning, sequencing, problem-solving, resilience and 

perseverance. 

Creativity and self-expression are actively promoted through high-quality provision in Art, 

Design and Technology and Music. These immersive learning opportunities allow pupils to 

explore materials, tools and sounds in a structured yet flexible way, supporting sensory 

regulation while encouraging choice-making, engagement and communication. Through 

creative learning, pupils develop greater personal understanding, self-awareness and 

confidence, contributing positively to their emotional wellbeing and overall development. 
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Implementation: The Curriculum across Key Stages  

Key stage 2 and 3: Our Broad Areas for Learning  

  

 

 

Communication and language  

Communication and language are regarded as key priorities, as difficulties in these areas 

can lead to increased frustration, anxiety, and the emergence of challenging behaviour. 

Developing effective communication skills is therefore essential to support emotional 

regulation, wellbeing, positive engagement, and access to learning. To promote safety 

and independence in later life, it is vital that pupils are able to clearly express their 

preferences, needs, and feelings. To support this, we provide regular and meaningful 

opportunities across the curriculum to develop and strengthen pupil voice. Our practice is 

strongly informed by close collaboration with the speech and language therapy team and 

the wider clinical department, ensuring a consistent, evidence-based approach tailored to 

individual needs. The fundamental concepts underpinning communication are embedded 

throughout the Bud to Bloom Curriculum to ensure and maximise progress in this area. 

Feelings and keeping safe 

Given the vulnerability of our learners, a strong emphasis is placed on Personal 

Development, particularly in relation to understanding emotions, developing self-awareness, 

and learning how to stay safe. Pupils are supported to recognise and regulate their feelings 
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through a consistent, trauma-informed approach underpinned by PACE principles and the 

Zones of Regulation. Tools such as Talking Mats and structured, accessible questionnaires 

are used to enable pupils to express their views, emotions, and preferences in a way that is 

meaningful to them. This strengthens pupil voice and supports emotional wellbeing, positive 

relationships, and progress towards individual EHCP outcomes relating to communication, 

emotional regulation, and social interaction. 

Pupils learn about friendships and relationships, including appropriate boundaries, respect, 

and consent, with Talking Mats and questionnaires used to explore understanding, reflect on 

experiences, and support informed choices. This ensures inclusive opportunities for all 

learners to participate and belong, particularly for those who find verbal communication 

challenging. Pupils are also taught how to stay safe in school, within the wider community, 

and online, with these tools supporting pupils to demonstrate understanding, identify worries, 

and communicate concerns, thereby building confidence, resilience, and independence. 

Opportunities to develop economic wellbeing are embedded within the curriculum to support 

independence and preparation for adulthood. Pupils develop budgeting and money-handling 

skills through practical, real-life experiences such as shopping in the community and 

supporting with the running and restocking of the school tuck shop. Talking Mats and 

questionnaires are used to support reflection, choice-making, and evaluation of these 

experiences, promoting inclusion, responsibility, and real-world application of learning. These 

activities directly support EHCP outcomes linked to independence and life skills. 

School staff and the therapy team work collaboratively to provide personalised, responsive 

support tailored to individual needs. Together, they design and implement targeted 

programmes that develop regulation skills, emotional literacy, and positive interaction. 

Talking Mats and questionnaires are used collaboratively to gather pupil views, inform 

planning, and review progress, ensuring that pupils are well supported to engage in learning, 

build relationships, and make sustained progress towards their EHCP outcomes. 

Sensory and Physical 

This area of learning encompasses all aspects of physical education alongside the 

development of fine and gross motor skills, with a strong focus on sensory integration and 

physical wellbeing. The Occupational Therapy team plays a key role in assessing individual 
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needs and developing personalised sensory diet recommendations, ensuring that pupils 

receive the appropriate balance of sensory input to support regulation, attention, and 

engagement. The overarching aim is to reduce barriers to learning and enable greater 

access to the Bud to Bloom curriculum, particularly for immersive learners who benefit from 

sensory-rich and physically active approaches. 

The Bud to Bloom curriculum is delivered through a range of sensory and physical 

experiences, including outdoor therapy, movement-based learning, and music therapy, 

creating immersive opportunities that support communication, emotional regulation, and 

cognitive development. Outdoor therapy provides pupils with meaningful opportunities to 

explore, take managed risks, and connect with their environment, supporting regulation, 

resilience, and wellbeing. Music therapy and rhythm-based activities such as Call and 

Response further enhance sensory integration, motor planning, and emotional expression, 

offering alternative pathways for engagement and learning. 

Pupils are encouraged to be physically active in ways that promote enjoyment, inclusion, and 

independence, while positively supporting exercise, mobility, and self-regulation. Planned 

opportunities for movement are embedded throughout the day and across the curriculum, 

enabling pupils to develop body awareness, coordination, and confidence. These 

experiences also support inclusion within the wider community, helping pupils to generalise 

skills, access shared activities, and participate meaningfully in real-world contexts. 

Through close collaboration between teaching staff, the Occupational Therapy team, and the 

wider therapy provision, sensory and physical programmes are continually reviewed and 

adapted to meet individual needs. This integrated approach ensures that pupils are 

supported to engage fully in learning, develop essential physical and sensory skills, and 

make sustained progress within the Bud to Bloom curriculum. 

Functional Learning 

Functional learning is fully embedded across the curriculum to ensure that learning is 

meaningful, purposeful, and rooted in real-life contexts. We prioritise practical, experiential 

opportunities that enable pupils to apply and generalise their skills and knowledge beyond 

the classroom, supporting independence and active participation within the wider community. 

Learning is carefully integrated through a thematic approach, allowing pupils to make 
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connections across subject areas and apply their understanding in both familiar and 

unfamiliar situations. 

Through real-life learning experiences, pupils develop communication, literacy, and language 

skills by making choices, expressing preferences, following instructions, and engaging in 

meaningful interactions. Opportunities to problem-solve, think creatively, and work as 

independently as possible are actively encouraged, supporting the development of 

confidence, resilience, and self-efficacy. 

While all subject disciplines provide opportunities to develop functional skills, these are 

strengthened through planned practical experiences that extend beyond individual subjects. 

Such experiences are essential in enabling pupils to make meaningful connections, practise 

skills in authentic contexts, and generalise their learning across environments, people, and 

situations. This holistic approach ensures that pupils are well prepared to apply their learning 

in everyday life and within their local community. 

Understanding the world 

To support pupils in developing an understanding of the world around them, learning is 

delivered through highly practical, hands-on experiences that encourage exploration, 

curiosity, and discovery. Pupils are actively involved in finding things out for themselves, 

enabling learning to be meaningful, engaging, and rooted in real-life experiences. These 

approaches support pathways to independence by helping pupils develop confidence, 

problem-solving skills, and the ability to navigate their environment with increasing autonomy. 

This area of learning is primarily, though not exclusively, linked to Science, Humanities, and 

Computing, with learning often delivered through games, play, and interactive activities. 

Pupils explore cause and effect, develop technological awareness, and build an 

understanding of people, places, and the wider world. Through enrichment opportunities such 

as educational visits, outdoor learning, and community-based projects, pupils are 

encouraged to apply their skills in authentic contexts, supporting inclusion and participation 

within the wider community. 

Religious Education and cultural studies are integrated into these learning experiences, 

helping pupils to develop awareness, respect, and understanding of different beliefs, 

traditions, and ways of life. This supports cultural literacy and encourages pupils to make 
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connections between their learning, their own experiences, and the diversity of the world 

around them. 

Throughout, pupils are supported to develop key skills such as observation, prediction, 

problem-solving, and critical thinking. Learning is structured to promote inquiry, 

experimentation, and reflection, enabling pupils to make informed choices, anticipate 

outcomes, and respond flexibly to new situations. By embedding these skills across subjects 

and experiences, pupils are empowered to generalise their learning, develop independence, 

and confidently engage with their communities, culture, and the wider world. 

Creativity 

Creativity is a fundamental aspect of our curriculum, providing learners with meaningful 

opportunities to express choice, demonstrate independent thinking, and develop personal 

preferences. Creative experiences are embedded across a range of subjects, including play, 

Art, Design and Technology, Music, Food Technology, English, and Drama. These subjects 

foster imagination and encourage pupils to think differently, flexibly, and problem-solve in 

innovative ways. 

Engaging in creative learning also provides rich opportunities to develop social and emotional 

skills. Pupils are encouraged to collaborate, share ideas, take turns, and respect differences, 

promoting tolerance, empathy, and self-awareness. Creativity supports communication and 

literacy development, as learners explore ways to express thoughts, feelings, and ideas 

through verbal, written, and practical means. 

Furthermore, creative experiences offer pathways to independence and life skills, enabling 

learners to make decisions, plan, and follow through with their ideas in practical contexts. 

Whether designing a project, performing in a drama activity, or exploring sound and rhythm in 

music, pupils are given safe spaces to experiment, reflect, and take ownership of their 

learning. 

By embedding creativity across the curriculum, we aim to cultivate curiosity, confidence, and 

resilience, helping pupils to develop both as imaginative thinkers and as socially aware, 

independent learners who are able to engage more meaningfully with their community and 

the wider world. 
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Key stage 4:  Our Broad Areas for Learning  
 

 

 

Key stage 5: Our Broad Areas for Learning  
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Communication and language 

At Overley Hall School, Communication and Language remains a key priority for our KS4 and 

KS5 learners with SEND. Difficulties in this area can lead to frustration, anxiety, and the 

emergence of challenging behaviour, which can impact learning, wellbeing, and engagement. 

Developing the ability to express preferences, needs, and feelings is therefore essential to 

promote safety, autonomy, and independence in later life. 

Across the Bud to Bloom Curriculum, learners are provided with regular, meaningful 

opportunities to develop and strengthen pupil voice, enabling them to make choices, 

communicate effectively, and participate actively in decisions that affect their learning and 

daily lives. Our practice is closely guided by the expertise of the Speech and Language 

Therapy and Clinical departments, ensuring approaches are evidence-based, personalised, 

and responsive to individual needs. 

Communication skills are embedded within accredited programmes such as Entry Level 

English, AQA Unit Awards, the Life and Living Skills Diploma, and Equals Moving On. These 

programmes provide formal recognition of achievement while developing practical, real-life 

communication skills that support preparation for adulthood. Individual Education Plans 

(IEPs) place strong emphasis on developing functional communication, enabling learners to 

achieve greater independence, engage confidently in social and community settings, and 

fully participate in life beyond school. 

 

Community Inclusion (and participation)  

We recognise that individual subjects alone are unlikely to provide the full range of 

experiences and practical opportunities our learners need to make meaningful connections 

and generalise their skills and understanding. Real-life learning is therefore a central part of 

our curriculum, beginning with everyday experiences within school and extending outward to 

the wider community and environments beyond. This approach enables pupils to apply 

knowledge and skills in authentic contexts, supporting the development of independence, 

problem-solving, and critical thinking. 

Through real-life learning, pupils are encouraged to make safe, positive decisions while 

exploring opportunities related to hobbies, personal interests, and potential career pathways. 
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By linking learning to the wider world, pupils gain insights into life beyond Overley Hall, 

building aspirations, confidence, and self-esteem. This work also embeds key British values 

such as responsibility, respect, and participation, helping learners to understand their role in 

communities and society more broadly. 

Our curriculum intentionally develops personal, social, and employability skills, providing 

cultural capital that supports engagement, ambition, and independence. Opportunities to 

connect learning to hobbies, careers, and community involvement enable pupils to see the 

relevance of their learning, fostering curiosity, initiative, and the ability to think independently. 

By making learning meaningful and connected to real life, pupils are empowered to engage 

confidently with the world around them and to take ownership of their own personal 

development. 

 

Vocational  

Vocational Learning at Overley Hall School is designed to equip KS3, KS4 and KS5 learners 

with SEND with the skills, knowledge, and confidence they need to engage successfully in 

hobbies, careers, enterprise, and independent living. This broad area of the curriculum 

provides meaningful, real-life opportunities to develop transferrable life skills, social skills, 

problem-solving abilities, and functional skills that are directly linked to pathways to 

independence and preparation for adulthood. 

Learners are encouraged to take an active role in decisions that affect their futures, both 

individually and collectively, strengthening pupil voice and fostering self-determination, 

responsibility, and confidence. Learning is personalised to support individual interests and 

hobbies, enabling students to explore personal strengths, develop practical abilities, and 

make more informed choices about potential careers or leisure pursuits. 

We work closely with Future Focus, who lead our programmes of study and provide tailored 

information, advice, and guidance to staff, parents, relevant professionals, and learners. This 

ensures that learning is closely aligned with real-world career pathways, vocational 

opportunities, and the wider community. Learners are supported to apply their learning in 

practical contexts, from enterprise projects and work-based experiences to community 

engagement, enabling skills and knowledge to be generalised beyond the classroom. 
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Vocational learning also complements other subject areas, creating rich opportunities for 

cross-curricular application and consolidation of learning. Skills and achievements can be 

formally recognised through accredited programmes such as AQA Unit Awards and OCR, 

providing tangible evidence of attainment and motivating learners to engage further. Through 

these experiences, pupils develop independence, resilience, communication, and teamwork, 

preparing them to participate meaningfully in society, pursue hobbies and interests, and take 

the next steps towards employment or further education. 

By embedding vocational learning within a framework of functional skills, enrichment, 

community inclusion, and personalised support, learners are equipped to make real-life 

connections, develop aspirations, and confidently navigate their future beyond Overley Hall 

School. 

 

World Exploration  

This broad area of learning provides many opportunities to develop more understanding 

of the world of work, including the understanding around work itself, options available, 

building confidence about the future and building realistic aspirations. As part of the Bud 

to Bloom Curriculum we offer a whole-school careers programme with the ultimate goal 

of enabling our children to become more informed, and able to make decisions about their 

futures. Throughout this key stage we provide a wealth of opportunities to develop a 

greater understanding of the world of work and a deeper level of autonomy.  

 

Creativity 

Creativity is an integral part of our curriculum, whereby learners are given opportunities 

to express choice, demonstrate independent thinking and to have preferences. Creative 

opportunities include play, Art, Design and Technology, Music, Food Technology and 

English Drama to cultivate imagination and to encourage thinking that is both flexible and 

different. Creativity is a great area for encouraging group work, sharing, turn-taking, 

tolerance of differences and self-awareness. This area can also be another extension to 

subject disciplines where skills and knowledge can again become more generalised or 

accredited through AQA or OCR.  
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Independent Living 

Within this broad area of learning, we focus on developing learners’ skills for independent 

thinking and everyday functioning. Learners are provided with meaningful opportunities for 

personal growth as they engage in tasks that support independent living, from managing 

daily routines to making informed choices and solving practical problems. 

Our aim is to establish a strong foundation for lifelong learning and living, with a focus on 

developing transferable skills across social, practical, vocational, and emotional regulation 

domains. By nurturing independence, resilience, and self-confidence, we support learners to 

live fulfilling and meaningful lives. Learners are equipped with the knowledge, skills, and 

strategies they need to participate safely, make informed decisions, and exercise autonomy 

within their communities and beyond. Through this approach, learners are empowered to 

engage confidently with the world around them, generalise their learning to real-life 

situations, and take meaningful steps towards personal growth, independence, and future 

opportunities.  

 

Careers  

Vocational Learning, Hobbies, and Careers 

At Overley Hall School, the development of vocational knowledge and skills is embedded 

across the curriculum from the moment pupils join. This focus grows progressively through 

the key stages, ensuring that learners develop practical, transferable skills that support 

independence, employability, and future pathways. 

Our Careers Programme is tailored to individual class groups rather than year groups, 

aligning activities with each group’s aptitude, stage of learning, and age-appropriate 

resources. Activities are linked to the Gatsby Benchmarks, providing pupils with meaningful 

experiences that build understanding of the world of work, develop new skills, and promote 

positive attitudes towards vocational activities. The Careers Statement can be found on the 

Overley Hall website. The sequential steps can be found in the Bud to Bloom Curriculum 

Careers. 
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We are committed to preparing students for life beyond school. Our Provider Access Policy 

Statement outlines how we support pupils, parents, and other key stakeholders, in line with 

statutory guidance from the DfE and Independent School Standards. Pupils have access to 

independent and impartial careers information, advice, and guidance (CEIAG), supporting 

informed decisions about 16–19 study programmes, apprenticeships, technical education, 

vocational pathways, and wider life choices. 

Our careers and vocational offer aims to: 

 Build understanding of different careers, hobbies, and pathways in work and leisure. 

 Develop practical, transferable skills and positive attitudes towards learning and 

vocational tasks. 

 Increase motivation, self-confidence, and engagement in school and community-

based activities. 

 Provide opportunities to engage with employers, local providers, and community 

projects, linking learning to real-world experiences. 

 Support parents with advice to ensure smooth transitions and awareness of local and 

specialist post-school providers. 

 Enable pupils to make informed decisions, fostering independence and ownership of 

their next steps. 

 Offer access to a broad range of resources in the career’s library, with guidance on 

differentiated materials. 

 Promote active participation in hobbies, vocational experiences, and enrichment 

opportunities both in school and, where possible, in the community. 

The programme adheres to the CDI framework for careers education, employability, and 

enterprise (2018) and the Education Act 2011, ensuring independent and impartial 

guidance is secured for all pupils. 

For further information on the roles and responsibilities of stakeholders, please see the 

Overley Hall Careers Plan at www.overleyhall.com. 

 

 

http://www.overleyhall.com/
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Relationships and Sex Education (RSE) and Post-16 Learning 

Relationships and Sex Education (RSE) at Overley Hall is delivered in a way that carefully 

considers the developmental age and individual needs of each learner. Lessons are 

structured to ensure pupils can engage meaningfully with the content, building confidence 

and understanding at a pace that is appropriate for them. Where additional support or 

targeted learning is required, we use the Brooks Traffic Light system to identify needs and 

guide personalised programmes, ensuring that RSE knowledge can be progressively 

extended and deepened over time. 

For a detailed summary of how Overley Hall ensures learners access Relationships and Sex 

Education (RSE), please see our PSHRE Policy at  www.overleyhall.com.and Curriculum 

Map in the Bud to Bloom Curriculum at  

Through PSHRSE, we aim to: 

• Provide a safe framework for sensitive and respectful discussions. 

• Prepare pupils for puberty and develop an understanding of sexual development, 

health, and hygiene. 

• Foster self-respect, confidence, and empathy. 

• Promote a positive culture around sexuality and relationships. 

• Teach accurate, age-appropriate vocabulary for describing themselves and their 

bodies. 

• Deliver knowledge and skills in a way that empathically considers each young 

person’s emotional, social, and academic needs, while remaining consistent with our 

ethos, values, and curriculum aims. 

Implementation: Post-16 Qualification Offer 

In Key Stages 4 and 5, learners access a personalised programme of study tailored to their 

needs, aspirations, strengths, and interests. Programmes are designed to maximise 

potential, provide challenge, and support progression towards meaningful life outcomes. 

Learners are supported at their individual levels of understanding, with access to 

qualifications ranging from Pre-Entry and Entry 1–3, extending where appropriate to Level 1 

and Level 2 (see Appendix IV). 

http://www.overleyhall.com/
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Learning Programmes Include: 

 Pre-Entry Developmental Programmes: Tailored to support attention, regulation, social 

awareness, interactive skills, communication, independent thinking, and early 

vocational skills, delivered through a needs-dependent and sensory-informed 

curriculum. 

 Personal and Social Development: Supported by a variety of therapies to build 

confidence, emotional regulation, and life skills. 

 Vocational Skills and Enrichment: Courses and opportunities linked to Performing Arts, 

Hospitality, Outdoor Learning, Art & Design, complemented by in-house and external 

work placements. 

 Subject Knowledge and Aspirations: Learning is linked to individual strengths and 

interests, supported through thematic approaches in Post-16 programmes. 

 Community Living Skills: Practical experiences including shopping, using money, road 

safety, public transport, and accessing leisure, health, and fitness facilities, supported 

by our Independent Living Suite. 

 Independent Thinking and Pathways to Independence: Embedded throughout the 

curriculum to develop autonomy, decision-making, and life skills. 

 Functional Literacy and Numeracy: Delivered in real-life contexts and reinforced 

through targeted 1:1 support. 

 Physical Fitness and Wellbeing: Opportunities include yoga, gym sessions, swimming, 

cycling, and trampolining. 

 Active Citizenship: Inclusive community-based activities fostering social engagement, 

responsibility, and participation. 

 Careers and Vocational Awareness: Individual and group sessions introduce the world 

of work, supporting students to explore employment opportunities, develop vocational 

skills, and make informed choices for the future, whether in supported or independent 

employment. 

 

Implementation: Qualifications Offer 

All programmes of study follow accredited pathways, enabling students to celebrate 

achievements and prepare for adult life. Those progressing to college can extend the breadth 

and level of their vocational qualifications, while learners not yet working at Entry Level or 
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Functional Skills focus on targeted awards linked to core subjects. Qualifications include 

Awards/Certificates/Diploma in Life and Living Skills across a number of vocational 

subjects/Areas, AQA Unit Awards, Entry Level Certificates in English and Maths. 

At Overley Hall, we are committed to enabling each young person to reach their full potential 

by focusing on the learning journey itself, rather than solely the achievement of qualifications. 

Students engage in meaningful experiences, develop transferable skills, and consolidate 

knowledge, with awards serving as a recognition of progress rather than the primary goal. 

This approach ensures that learners are well-prepared for a fulfilling and independent adult 

life. 
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Implementation: KS4 & KS5 Pathways for specific subjects  
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Implementation: KS4 & KS5 Pathways for specific subjects 
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Implementation: Maximising opportunities 

 

The Continuous Curriculum  

The continuous curriculum at Overley Hall provides learning opportunities in real-life 

contexts, enabling pupils to develop independence, functional living skills, social 

communication, and the ability to generalise knowledge and skills beyond the classroom. We 

believe that through effective communication and partnership with families and carers, all 

children at Overley Hall have access to a continuous curriculum, regardless of where they 

reside. Key strategies and interventions addressing communication, interaction, 

independence, sensory, physical, emotional, and social needs are shared with families to 

ensure learning is consistently reinforced and maximised across home and school 

environments. 

Our comprehensive therapy offer further enhances learning across the day, supporting young 

people in all areas of life—including education, care, and family engagement. The Therapy 

Team works closely with teaching and care staff to embed strategies, providing guidance and 

interventions that are accessible at all times. They are integral to the delivery of our 

curriculum, sharing and promoting the school’s Vision, Ethos, and Curriculum Intent. 

This collaborative, multidisciplinary approach ensures that pupils receive personalised, 

consistent support across environments, enabling them to make meaningful progress and 

fully engage in learning, social interaction, and life beyond school. 

Further enrichment and SMSC  

At Overley Hall, learning is embedded in real-life contexts, enabling pupils to develop 

independence, functional skills, social communication, and the ability to generalise 

knowledge beyond the classroom. Our Calendar of Events provides rich, cross-curricular 

experiences linked to local, national, and global events, including activities such as coffee 

mornings, school votes, Christmas markets, sponsored walks, and farm shop experiences. 

These experiences actively promote SMSC development, helping learners explore moral and 

social responsibilities, cultural awareness, values, and teamwork. By engaging in meaningful, 

practical activities both in school and the wider community, pupils strengthen confidence, 

independence, and active participation, ensuring learning is relevant, inclusive, and 

transferable to everyday life. 
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Enrichment Pathways 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At Overley Hall School, all learners have access to enriching activities. Individualised 

pathways are built around an individual’s interest and engagement as well as their readiness 

to safely access such activities or events. Our priority is to maintain a young person’s 

emotional wellbeing, whilst recognising the value of meaningful pathways and activities.  
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IMPACT 

At Overley Hall School, our aspiration is for all pupils to achieve their full potential across 

every aspect of their development. Our learners may have moderate, severe or profound 

learning difficulties, with many presenting with additional needs such as autism, ADHD, 

attachment and sensory impairments. We work purposefully and collaboratively to ensure 

every pupil can achieve as much as possible. The outcomes of our curriculum are highly 

individual, and all achievement and progress are celebrated. 

Pupil progress is demonstrated in a variety of ways, including: 

 Working towards or achieving EHCP outcomes agreed with parents/carers during 

annual reviews, informed by relevant professionals supporting the pupil as measured 

and tracked via CPG (Continuum for engagement, Prompting required for success, 

Generalisation ability) 

 Making progress towards outcomes reviewed during six-monthly (or sooner) check-ins 

with parents/carers. 

 Achieving learning goals within the teacher-planned Bud to Bloom Curriculum, with 

progress reported to parents via EHCP Reviews, or other review opportunities 

 Gaining external accreditation, such as OCR awards, for secondary-aged pupils. 

 Applying existing skills across a broader range of contexts and environments. 

 Successfully transitioning within the school, between settings, or to post-school 

pathways. 

 Progress and Impact Reports 

 CPG Tracking of the Bud to Bloom Curriculum 

 Achievement Folders/Inclusion Pathways Folders 

 Progress towards  

Successful students leave Overley Hall better prepared to transition to their next destination 

and able to communicate at a more functional level across a variety of contexts and settings. 

They will have developed the ability to make choices, recognise, and express feelings or 

needs, achieving significant progress from their individual starting points. Having experienced 

what it means to thrive and succeed, pupils leave more confident, self-aware, content, and 

proud of who they are. 
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Whether academic or practical, pupils gain a wealth of experience in being kind, safe, and 

positively interacting with others. They develop tolerance, acceptance of differences, and 

improved self-regulation, learning strategies to manage their emotions, think independently, 

and solve problems with reduced reliance on adults. Learners become more resilient, able to 

cope with both expected and unexpected change, and navigate transitions—large or small—

with minimal support. 

Pupils may also engage in vocational and work-experience activities aligned to their 

strengths and interests, developing skills in teamwork, joint attention, and collaborative 

participation. 

Ultimately, learners leave Overley Hall ready to live a meaningful, productive, and fulfilling 

life, contributing positively to society and their local community. We aim for every young 

person to become a respectful, skilled, and ambitious citizen, with a love of learning and the 

confidence, independence, and skills to embrace all that life has to offer. 

Measuring Impact: Successful learners will 

After completing their journey at Overley Hall, students will: 

 Achieve individually outstanding outcomes, with reduced anxiety and enhanced life 

skills that support greater independence. 

 Be better prepared for their next destination, using a functional level of communication 

across a range of contexts to promote confidence and autonomy. 

 Possess a personal toolbox of communication skills that supports choice-making, 

emotional expression, self-awareness, and an understanding of right and wrong. 

 Demonstrate improved emotional regulation, independent thinking, and problem-

solving, with reduced reliance on others. 

 Successfully transition to the next stage of life, having developed resilience, tolerance, 

acceptance of differences, and personal harmony. 

 Have experienced what it feels like to thrive, gaining confidence, self-awareness, 

pride, and contentment through meaningful successes. 

 Interact positively with others, showing kindness, safety, and friendliness. 

 Manage unexpected change and transitions, both large and small, with increasing 

independence. 
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 Engage in vocational and work-based activities aligned to interests and strengths, 

demonstrating joint attention, collaboration, and teamwork. 

 Develop a deeper understanding of subject-specific skills and knowledge, generalising 

learning across environments with decreasing levels of support. 

 Access a more inclusive, productive, and meaningful life, contributing positively to 

society and their local community while maintaining a love of learning and 

achievement. 

 

Assessment 

To ensure our learners reach their full potential, it is essential that we systematically assess 

the impact of our curriculum. We have developed a wide range of assessment approaches 

that allow us to evaluate how students have benefited from their learning experiences (see 

Appendix IV). These assessments provide clear insight into individual progress, enabling 

staff to plan appropriate ‘next steps’ or stages of development and to create a structured 

pathway for progression tailored to each pupil’s needs. 

Assessment also allows us to identify where additional support may be required and to 

highlight any gaps in learning, ensuring interventions are timely and targeted. Crucially, our 

approach is not solely about measuring attainment but is focused on celebrating what our 

learners ‘CAN DO’. By recognising their interests, strengths, and achievements, we are able 

to build on these foundations to support continued growth. 

Ultimately, our assessment practices contribute to shaping positive life outcomes, providing a 

clear understanding of how pupils are developing skills, knowledge, and confidence that will 

enable them to live more independent, meaningful, and fulfilling lives. Through this process, 

assessment becomes a tool for empowerment, reflecting not only academic achievement but 

also social, emotional, and functional progress. 

Through our assessment processes, which we refer to as CPG, we aim to enhance the 

quality of pupil engagement (C), reduce the level of prompting needed for success (P), and 

support the generalisation of skills (G) and knowledge across contexts. Additionally, we foster 

a deeper understanding by delivering a carefully sequenced curriculum that builds learning 

progressively and meaningfully. 
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Progress and Impact 

Progress and Impact Reports track a learner’s journey towards specific objectives, whether 

from a single curriculum point or multiple related areas, and also monitor EHCP outcomes 

through IEP targets. Each report records baseline CPG scores to establish starting points, 

with additional evidence collected over time to demonstrate progress until objectives are 

achieved. Objectives paused as part of a spiral curriculum are revisited later, allowing 

learners to consolidate and extend skills, generalise knowledge across real-life contexts, and 

prepare for life beyond school. 

These reports integrate our Continuum for Learning, Prompting and Generalisation (CPG) 

tool, adapted from MAPP and OCR. The CPG framework focuses on key areas for young 

people with autism and learning disabilities, including engagement, independent thinking, 

personal safety, decision-making, and pupil voice. This approach captures the learner’s 

development from initial understanding to secure application of skills across everyday 

experiences. Together, the Progress and Impact Reports and CPG tool provide a clear, 

measurable record of progress, celebrate achievements, and guide next steps in learning. 

Individual Education Plans (IEPs) 

At Overley Hall School, we believe that pupils make the greatest progress when we directly 

address the challenges arising from their autism, learning difficulties, or other diagnoses. By 

targeting these areas, we improve access to the curriculum, engagement in activities, and the 

quality of learning, helping pupils develop a deeper understanding of knowledge and skills. 

Long-term goals linked to the Broad Areas of Need are broken down into smaller, achievable 

steps through the Individual Education Plan (IEP). The IEP clearly outlines strategies for 

success, guiding staff and providing a framework for therapists, parents, and carers to work 

collaboratively. 

Individualised learning through the IEP prepares pupils for the next stages of life, supporting 

both direct and indirect access to the wider curriculum. Progress is formally reviewed at least 

twice a year and tracked using the CPG assessment system, measuring  

engagement, independence, and the generalisation of skills across contexts—key areas that 

contribute to a higher quality of life in adulthood. 
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Tracking 

At Overley Hall, we closely track progress across all objectives to monitor how effectively 

strategies are supporting each learner. This allows us to identify when adjustments may be 

needed or when focusing on other objectives could be more beneficial, with the original 

objective revisited at a later stage. Tracking CPG scores provides a clear visual 

representation of progress, highlighting development in cognitive skills, independence, and 

the ability to transfer skills across different contexts. Each of these areas is considered 

equally important in supporting the learner’s overall growth. 

Example 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                                                     

55 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

Roles and Responsibilities 

Roles of our ‘Support and Scrutiny’ Team 

The Support and Scrutiny (SAS) Team ensures that Overley Hall delivers a broad, balanced, 

and high-quality curriculum that meets the needs of all learners. This includes experiences 

across academic, physical, creative, social, and technological subjects, developing literacy, 

numeracy, communication, personal, social, health, economic, and religious education, while 

promoting British values, respect for diversity, and pupil voice. 

The SAS supports strategic leadership by setting the school’s vision, ethos, and long-term 

direction, ensuring that the curriculum fosters academic, personal, spiritual, moral, social, and 

cultural development. It monitors and evaluates pupil progress, engagement, independence, 

and skill generalisation, holding leadership accountable for outcomes. 

The SAS oversees financial management, staffing, and professional development, ensures 

safeguarding and welfare policies are robust, and manages risk to school operations. It 

approves and reviews policies to maintain regulatory compliance and actively promotes 

community engagement with parents, carers, staff, pupils, and the wider community. 

Through these responsibilities, the SAS ensures that learners are supported to think 

independently, make positive decisions, engage, and develop emotional regulation and social 

skills. Opportunities for accredited learning, careers guidance, and participation in decision-

making prepare learners for life beyond school, helping them to develop confidence, 

resilience, and the skills to contribute positively to society. 

 

 

The Headteacher 

The Headteacher is responsible for ensuring the curriculum is effectively delivered and meets 

the needs of all pupils. This includes setting clear aims and objectives, allocating adequate 

teaching time, managing withdrawal requests, and ensuring assessment procedures comply 

with legal requirements. They provide suitable provision for pupils with varying abilities and 

needs, they ensure the Support and Scrutiny Team is fully informed and involved in decisions 

regarding curriculum breadth, balance, and whole-school targets. 
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The Headteacher oversees data analysis to measure curriculum impact on an individual 

basis, inform strategic planning, and address gaps through the school improvement plan. 

They ensure audits are conducted to evaluate the quality of education in relation to 

curriculum intent, implementation, and impact. Pupil performance, particularly for 

disadvantaged groups, and staff performance are tracked, analysed, and reported to the 

Support and Scrutiny to support accountability and continuous improvement. 

 

The Assistant Headteacher 
 

The Assistant Head Teacher will: 

The Assistant Head Teacher will ensure high-quality teaching across subjects and phases, 

implementing the aims of the Curriculum Policy and delivering a broad, structured, and 

cohesive curriculum. They will establish curriculum leadership, support subject leaders, and 

ensure individualised curriculum offers promote progression. Using evidence-informed 

approaches, they will monitor and assess pupils’ knowledge, understanding, and 

performance, track data, and ensure all learners can access the curriculum. They will set 

ambitious expectations, work effectively with parents, carers, and professionals to meet 

additional needs, and ensure the therapy offer supports full participation and benefit from 

learning. 

The Pastoral Deputy Head and SENCO 
 

The Pastoral Head and SENCO will: 

 Oversee interventions for pupils not making expected progress, including PSHRE, 

Pathways to Independence, Hobbies and Careers, and Personal Development. 

 Support and train staff to use the assessment system effectively and enhance pupil 

wellbeing and engagement. 

 Develop and maintain whole-school systems that promote wellbeing, personal growth, 

and pupil voice. 

 Champion pupil perspectives, ensuring learners feel safe, valued, and supported. 

 Guide staff in fostering social, emotional, and personal development, including 

hobbies, careers, and community engagement. 
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 Promote and review the behaviour policy and strategies, reinforcing positive 

relationships and conduct. 

 Monitor attendance and participation, supporting consistent engagement in school life. 

 Analyse data on behaviour, attendance, wellbeing, and participation in the Calendar of 

Events to inform planning, enrichment, and targeted support. 

 

Teachers and Tutors 

All teachers and tutors will: 

 Embed the curriculum’s intent, aims, and core values in planning and delivery. 

 Contextualise learning to make it engaging, relevant, and meaningful. 

 Use a range of approaches, including hands-on and real-life learning, to spark 

curiosity and interest. 

 Plan and teach to meet individual learner needs, guided by Broad Areas of Need, 

EHCPs, and IEPs. 

 Apply person-centred strategies to maximise learning opportunities. 

 Assess and reflect on the impact of teaching, tracking progress, addressing gaps, and 

supporting next steps. 
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Appendix I - Overley Hall Therapy Offer 
 

At Overley Hall, the Therapy Department consists of the Clinical Lead, Dr Bradley Crook 

(Clinical Psychologist, CP), Lorna Deakin (Learning Co-ordinator, LC), Rachel Hawley 

(Speech and Language Therapist, SLT, Assistant Head), Conor McDonough 

(Occupational Therapist, OT), and Karen Jones (Therapy Assistant). The Therapy team 

have an open-door policy, allowing all staff and parents to approach them for support or 

guidance.  They work closely within education and care on a daily basis. During the three-

month post admission period, the therapy team, including the Clinical Department, along 

with key education and care staff will create a Positive Support Plan (PSP). This plan is 

closely linked to the ‘Zones of Regulation’ to support emotional well-being and to support 

the development of self-regulation skills. The plan is directly linked to our risk 

management plans. These are working documents and are updated following identified 

changes from our functional behaviour analysis.   

 

A typical package of therapy and therapeutic practice includes the following: 

 

Speech and Language Therapy 
Includes: 

 A Total Communication Environment provided within all areas of Overley Hall. 

  The use of objects, Alternative and Augmentative Communication aids, 

photographs, touch, symbols and a signing system (Makaton). 

 A weekly Therapy Play session delivered both in education and in care. These 

sessions are supported by the Speech and Language Therapist, Therapy 

Assistant, Learning Coordinator and the Occupational Therapist. Sessions involve 

multi-sensory explorative play, incorporating a range of equipment, sensory media 

and strategies to promote sensory awareness, arousal and registration. 

Observations and assessments are completed by the Clinical Psychologist during 

these sessions as required.  

 Specific direct SLT intervention delivered once per week for thirty minutes by a 

qualified SLT or Therapy Assistant (under the supervision of SLT). Therapy is 

delivered within the classroom, in individual and/or group sessions depending on 

needs at the time. During this time there is an emphasis on transition and 

accessing the curriculum. 
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 A speech, language and communication programme is designed and provided by 

SLT and delivered by trained staff in education and care. This will be reviewed on 

a termly basis.  

 A weekly social communication skills group. This is planned and delivered by SLT 

and/or Therapy Assistant. 

 Social Stories, debrief packs and Talking Mats provided by SLT/Therapy team as 

required. 

 Communication training and on-going support and guidance to all staff working 

with our learners, provided by SLT. 

 Meetings around the Child (MAC meetings) to discuss relevant needs and to agree  

strategies and resources, supported by SLT as required. 

 A detailed report provided by SLT, to be used for Annual reviews and in the setting 

and monitoring of ‘SMART’ targets. 

 Training of parents, provided by SLT as required to help consistency in the use of 

identified strategies. 

 Overley has a trained Makaton Tutor who trains and supports staff across Overley 

Hall School and Care. 

 An initial assessment completed by SLT upon admission. This is reported through 

the post admission review, approximately three months after the start date. 

Fortnightly meetings will take place throughout the post admission assessment 

period.  

 

Occupational Therapy 
OT input will be provided by a HCPC registered Occupational Therapist (OT) with post 

graduate training in Sensory Integration, to include: 

 A direct Occupational Therapy session lasting thirty minutes provided by an OT 

and/or Therapy Assistant (under the supervision of an OT).  

 A sensory profile to be completed, with staff and parents, by the OT.  

 A programme designed and provided by OT which is to be delivered by trained 

teaching staff and the Therapy Assistant under the supervision of the OT. This 

programme will include advice on ‘Activities of Daily Living’ (ADL’s). 

 The development, training and support of staff by the OT to model and promote 

the ‘Zones of Regulation’ across education and care. The ‘Zones of Regulations’ 

approach aims to develop a student’s ability to regulate their actions by not only 
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recognizing their emotional state, but by also using tools and strategies that 

support them whilst in the different zones. 

 A detailed report provided by OT to be used in annual reviews and to set and 

monitor ‘SMART’ Targets. 

 A weekly Therapy Play session, both in education and in care.  These sessions 

are supported by the speech and language therapist, therapy assistant, learning 

coordinator and the occupational therapist. The session involves multi-sensory 

explorative play incorporating a range of equipment, sensory media and strategies 

to promote sensory awareness, arousal and registration.  

 Training and on-going support and guidance to all staff, provided by OT. 

 Meetings supported by OT around the Child (MAC meetings) to discuss relevant 

needs and to agree strategies and resources as required. 

 Training of parents, as required, provided by OT to help deliver consistency in 

strategies. 

 An initial assessment upon admission, to be completed by OT. This will be reported 

through the post admission review, approximately three months after the start date. 

Fortnightly meetings will occur throughout the post admission assessment period.   

 

Clinical Psychology 
The Clinical Psychologist (CP) will:  

 Provide strategies to support emotional development, in connection with the 

‘Zones of Regulation’, which will be reported through the Positive Support Plan 

(PSP).  

 Complete an initial assessment upon admission, to be reported through the 

post admission review, approximately three months after the start date. 

Fortnightly meetings will occur throughout the post admission assessment 

period.  

 Be available when required and upon request for assessments, formulations 

and advice.  

 Provide support and strategies to staff to address any individual needs.  

 Attend Meetings around the Child (MAC meetings) to discuss relevant needs 

and to agree strategies and resources as required. 

 Provide training and ongoing support and guidance. 

 Provide training to parents if required to help consistency in strategies.  
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 Provide emotional support to parents and carers. 

 Offer ‘Brad Time’ for people who require talking time with a psychological focus.  

 

Learning Co-ordinator (LC)/ SENCO 
The LC/SENCO will: 

 Provide a weekly person-centred development session within the classroom. This 

will address identified specific needs, at that moment in time, along with EHCP 

outcomes.  

 Provide support and strategies for staff in both education and care, ensuring a 

SMART approach is taken, whilst measuring their impact.  

 Provide support and guidance and to be a point of contact for parents. 

 Deliver a weekly Therapy Play session delivered in both education and care. These 

sessions are supported by the Speech and Language Therapist, Therapy 

Assistant, Learning Coordinator and the Occupational Therapist. The sessions 

involve multi-sensory explorative play, incorporating a range of equipment, sensory 

media and strategies to promote sensory awareness, arousal and registration. 

Observations and assessments are completed by the Clinical Psychologist during 

these sessions.   

 Offer individual Theraplay sessions when required. 

 The tutor of the Nurture Group (Oak) is a qualified instructor of ‘Attention Autism’ 

as created by Gina Davies. This is an intervention which brings about attention 

skills and focus in which staff are trained to deliver.  

 

Overley Hall School places the young person at the centre of all learning, using a 

therapy-led approach to ensure meaningful engagement, strong progress, and access 

to a broad range of opportunities. 

 

 

 

 

 



                                                                                                                                                     

62 

Date updated: 06.02.2026                                                                                 Review: 05.02.2027                                                                

Appendix II - Introduction to Therapies and Interventions offered at 
Overley Hall 
 

Speech and Language Therapy  
Rachel Hawley (BSc, Med) is a Specialist Speech and Language Therapist with over 

twelve years’ experience working with children and young people on the autism spectrum. 

Rachel is supported by an experienced Therapy Assistant at Overley Hall. The Speech 

and Language Therapy Team supports learners to develop independent and 

spontaneous functional communication; communication that has a meaningful impact on 

their quality of life, access to education and relationships.  

Speech and Language Therapy addresses challenges with attention and listening skills, 

the understanding and use of Alternative and Augmentative language (including the 

implementation of AAC), social communication skills and speech sound production. 

Learners are provided with both direct support (individual and group sessions) and 

indirect support (programmes, advice and guidance) whilst at Overley Hall. The team 

uses social stories, comic strip conversations and talking mats to support our learners’ 

social and emotional development. Training and support is also provided to parents, 

education and care staff.  

 

Therapy Play  
Therapy Play group sessions are supported by the speech and language therapist, 

therapy assistant, learning coordinator and/or the occupational therapist. The session 

involves multi-sensory explorative play incorporating a range of equipment, sensory 

media and strategies to promote sensory awareness, arousal and registration. Therapy 

play is set up to allow learners to explore new experiences for all the senses to help 

identify activities that they enjoy, these can then be fed into regulation strategies. 

 

Zones of Regulation  
The Zones of Regulation (Kuypers, 2011) is a cognitive behaviour approach designed to 

support children on the autism spectrum. It aims to help learners develop their skills in 

recognising emotions, regulating their actions, increasing their self-control and their ability 

to solve problems. There are four zones that are represented by different colours and 

each zone represents a different state. Within the zones, there are tools that either support 

the student to stay in ‘the zone’ or move from ‘one zone to another’. Supportive toolboxes 
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include calming activities and cognitive and sensory strategies. The framework is 

designed to help move students towards independent regulation.   

 

The Red Zone is used to describe extremely heightened states of alertness and intense 

emotions.  A person may be elated or experiencing anger, rage, devastation, or terror 

when in the Red Zone.  

 

The Yellow Zone is also used to describe a heightened state of alertness and elevated 

emotions; however, one has more control when they are in the Yellow Zone.  A person 

may be experiencing stress, frustration, anxiety, excitement, silliness, the wiggles, or 

nervousness when in the Yellow Zone.   

 

The Green Zone is used to describe a calm state of alertness. A person may be 

described as happy, focused, content, or ready to learn when in the Green Zone.  This 

is the zone where optimal learning occurs.   

 

The Blue Zone is used to describe low states of alertness and down feelings such as 

when one feels sad, tired, sick, or bored.   

 

 

Lego Therapy 
Lego therapy is a multi-sensory and versatile intervention that aims to improve skills in 

initiating and maintaining interactions using Lego in a collaborative way (LeGoff, 2004). It 

was initially developed using Attwood’s “constructive application” (Attwood, 1998), which 

uses a child’s natural interests within therapy to motivate learning. The skills that are 

targeted include turn-taking, sharing, problem solving, compromise, reciprocity and self-

initiated interactions. The learners within the group agree upon a project and are assigned 

a role. There are commonly four roles within Lego therapy, these include: engineer, 

builder, supplier and director. Together the learners follow pictorial instructions to build a 

model.  

 

Aided Language Stimulation  
Aided Language Stimulation (ALS) is a strategy used when implementing Alternative and 

Augmentative Communication devices. The strategy involves the use of contextually 
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relevant communication, the reinforcement of environments and activities that involve 

some natural language being used (Goosens’, Crain and Elder, 1992; Cafiero, 2001). ALS 

incorporates receptive language therapy using visual symbols alongside the use of 

speech. It is interactive and uses symbolic communication on a range of aids including 

picture boards, high-tech aids and communication books. The communication partner 

touches the symbols and simultaneously speaks to the learner receiving the intervention 

to support and develop the functions of communication including questioning, responding, 

commenting and initiating.  

 

Social Skills  
Children and young people with autism often experience difficulties with their social 

communication skills. This includes difficulties with turn-taking, understanding emotions, 

understanding literal language (e.g. idioms), non-verbal language (e.g. facial expressions, 

eye contact, gesture) and making inferences (e.g. understanding what is not explicitly 

stated). Overley Halls offers a variety of different social skills groups that aim to develop 

skills such as greeting others, developing self-esteem, starting and maintaining a 

conversation, sharing and taking turns, developing reciprocal interactions and asking for 

help.  

 

Theraplay 
Theraplay (Jemberg and Booth, 2001) is a structured play therapy for children and their 

parents/carers. Its goal is to enhance attachment, self-esteem, trust in others and joyful 

engagement. The sessions are fun, physical, personal and interactive and replicate the 

natural, healthy interaction between parents/carers and learners. Developed over 50 

years ago, and practiced around the world, Theraplay was developed for any professional 

working to support healthy child/caregiver attachment. Strong attachment between the 

child and important adults in their life has long been believed to be the basis of lifelong 

good mental health as well as the mainstay of resilience in the face of adversity. Modern 

brain research and the field of neuros neuroscience have shown that attachment is the 

way in which children come to understand, trust and thrive in their world. 

(https://theraplay.org/what-is-theraplay/). At Overley we use the principles and practices 

of Theraplay which are led by two staff trained at Theraplay Level 1. 

 

 

https://theraplay.org/what-is-theraplay/
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Principle of TEACCH 
 

According to the National Autistic Society the principles of the TEACCH Autism Program 

include:  

• ‘focusing on the person, their skills, interests and needs’ 

•  ’understanding the ‘culture of autism’ and identifying differences based on 

individualised assessments’  

•  ’using visual structures to organise the environment and tasks when teaching 

skills’  

•  ’being broad-based, i.e., support people at work, teach skills but also ensure that 

people are supported during leisure and/or social activities’ 

•  ’being flexible and teaching flexibility’.  

 

The National Autistic Society also highlight the TEACCH Values:   

 

SCERTS  
SCERT’s (social communication, emotional regulation and transactional support) (Prizant 

et al, 2003) is a research-based educational framework that is used when working with 

children and young people on the autism spectrum. It addresses the core deficits faced 

by individuals on the spectrum and their families. The assessment gathers detailed 

information on a learners social communication skills, their ability to regulate their 

emotions and the transactional support provided by the individuals that support them. The 

TEACCH  Values 

T Teaching 
sharing autism knowledge and increasing the skill level of 

professionals and practitioners.  

E Expanding 
increasing own knowledge to provide high-quality services 

to autistic people and their families.  

A Appreciating 
appreciating the strengths and uniqueness of autistic culture.  

C Collaborating  
with colleagues, other professionals, autistic people and their 

families.  

C Cooperating with colleagues, other professionals, autistic people and their 

families. 

H Holistic 
adopting a holistic approach, looking at the person, their 

family and community.  
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assessment is completed across multiple settings including school, home and in the 

community. 

 

Social Stories  
 

Social stories (Gray, 1991) are short descriptions of a particular situation, event or activity, 

which include specific information about what to expect in that situation and why. Social 

stories present information in a literal, 'concrete' way, which may improve a person's 

understanding of a previously difficult or ambiguous situation or activity. The presentation 

and content can be adapted to meet different people's needs. Social stories can offer 

support with sequencing skills and reduce anxiety. They can have a meaningful impact 

on how the learners perceive a situation.  

 

Comic Strip Conversations 
 

Comic strip conversations are simple visual representations of conversation. They can 

show: the things that are actually said in a conversation, how people might be feeling and 

what people's intentions might be. Comic strip conversations use stick figures and 

symbols to represent social interactions and abstract aspects of conversation, and colour 

to represent the emotional content of a statement or message. Comic strip conversations 

can also be used to plan for a situation in the future that may be causing anxiety or 

concern. 

 

Total Communication Approach 
Total Communication encourages the use of other communication methods, to support a 

child’s or adult’s understanding and use of language.  

A Total Communication Environment is provided within all environments at Overley Hall. 

This includes the use of objects, Alternative and Augmentative Communication aids, 

photographs, touch, symbols and a signing system (Makaton). 

Total communication includes; vocalisations, sign, symbols, gesture, written words, 

speech, body Language, facial expression, challenging behaviour, objects, hearing and 

touch. 

Children and Adults with communication difficulties often struggle to understand and use 

spoken language, and may need support to communicate basic needs, wants and 

aspirations. Total communication makes use of the skills a learner has, such as non-
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verbal or pre-verbal communication and may include Alternative and Augmentative 

communication. Sometimes a Communication Passport is used to enable them to 

communicate with familiar and less familiar people. 

 

Augmentative and Alternative Communication 
Most of our children are either nonverbal or preverbal, others have some verbal ability but 

still have difficulty expressing themselves. We use a wide variety of augmentative and 

alternative communication (AAC) devices to support our learners to develop their ability 

to express their needs, thoughts, and ideas to others without speech. Our speech and 

language therapist and Occupational therapists work together to ensure the best assistive 

solution is found for each young person. There is a huge variety of options, but most fall 

into one of three categories: 

- Single-meaning pictures (one picture=one word), simple devices. They do not 

require literacy, although the photos or symbols may need to be taught first. 

- Alphabet-based systems (spelling and letter codes) – These systems do require a 

certain basic level of literacy to be used effectively. 

- Semantic compaction (multi-meaning icons) – These systems involve short series 

(usually just 1-2) symbols per word, and training is required. 

Many devices incorporate all three types.  

We aim to develop a communication system which our students can take with them to 

give them a voice in adult life beyond Overley Hall. Some examples often used at Overley 

Hall include: 

- ‘Now and Next’ boards,  

- Big Mac devices which consist of large, colourful buttons that can be activated with 

a slight touch.  

- ACE Communication books provide pages of symbols, usually organised by topic. 

Depending on the age and cognitive and physical abilities of the user, the page may 

have anything from one to many symbols on a page.  

- High tech devices with applications such as Proloquo2Go. This provides text-to-

speech voices, clear symbols, and a large vocabulary. 
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Attention Autism (Gina Davies) 
 

Attention Autism is an intervention which brings about attention skills and focus. This is 

an approach that we use in school to aid the development of attention for extended 

periods, to introduce key vocabulary and to encourage participation during adult-led 

activities, all whilst having fun in a natural group setting. Attention Autism is an 

intervention designed by Gina Davies, Specialist Speech and Language 

Therapist. It aims to develop natural and spontaneous communication through the 

use of visually based and highly motivating activities which offer an irresistible 

invitation to learn. It aims to provide opportunities:  

• To have fun 

• To engage attention and joint attention 

• To increase attention in adult-led activities 

• To encourage spontaneous interaction in a natural group setting 

• To offer opportunity to develop communication 

• To build a wealth and depth of vocabulary 

 

Occupational Therapy and Sensory Integration 
At Overley Hall the Occupational Therapy team consists of an Occupational 

Therapist/Advanced Sensory Integration Practitioner and a Therapy Assistant. The team 

have a combination of over thirty years’ experience in supporting people with learning 

disabilities. The therapy team support service users reach their true potential both at 

home and at school. This is achieved by identifying barriers and providing treatment 

plans that allow service users to access self-care activities, productive activities and 

leisure activities in a safe and productive manner. The team take a holistic approach 

and address areas of difficulties with physical, social, cognitive and emotional 

development.  

 

This is achieved by: 

• Providing an individualised evaluation of service users’ needs using appropriate 

assessment tools and methods that are specific to the needs of children and young 

people at Overley Hall  

• Developing individualised treatment plans based on these needs 

• Environment adaptation based on service users’ needs 
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• Supporting with structure and routines 

• Contribute to and liaise with the wider MDT 

• Providing consultation to support staff, families and external agencies 

• Outcomes evaluation to ensure that the goals are being met  

 

The therapy team uses Ayres sensory Integration. Occupational therapy using sensory 

integration is designed to improve sensory processing and integration as a basis for 

enhancing successful participation in daily occupations (Parham & Maillowx, 2001). 

The term sensory integration relates to theory, a neurological process, and an intervention 

approach. Sensory integration is an innate neurobiological process and refers to the 

integration and interpretation of sensory stimulation from the environment by the brain. 

Sensory integrative dysfunction may produce varying degrees of problems in 

development, information processing, and behaviour.  

There are four categories of sensory integration problems: 

1. Sensory modulation problems 

2. Sensory discrimination and perceptual problems 

3. Vestibular bilateral functional problems 

4. Praxis problems 

Sensory integration therapy aims to help children and young people by exposing them to 

sensory stimulation in a structured, repetitive way. Over time, the brain will adapt and 

allow kids to process and react to sensations more efficiently and will provide 

improvements with self-regulation, motor skills, and praxis.  

We are aware of the array of sensory needs here at Overley Hall School. We are 

committed to continuing the development of our sensory facilities. Ensuring we can 

provide for those sensory seekers and for those who avoid. Our school has outdoor 

sensory equipment such as our ground floor trampoline. 

Our soft play area with sensory integration swings provides the perfect setting for 

occupational therapy and speech and language development.  

Our multipurpose sensory lodge is ideal for those who wish to relax, for those who wish 

to experience recreated scenarios (aided by programmable equipment), and is a fabulous 

place to enhance learning (Roseann et al, 2004). 
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We ensure all children have the opportunity to go for a weekly swim and for those who 

benefit most, additional sessions are available. 

 

Comprehensive Autism Planning Schedule (CAPS) 
(Shawn Henry and Brenda Smith Myles 2007) 

CAPS is a tool used to help plan and implement a learner’s program across the waking 

day. This includes planning for the implementation of the IEP and the curriculum relevant 

to the student.  It takes the team through the process of planning each activity across the 

day, the modifications and accommodations that should be provided to support the 

learner in each activity, the sensory supports to help the student stay engaged, and the 

communication and social supports that the learner needs to be successful.  

 

Nurture Me 
(Dr Taylor 2015) 

Nurture me is a scaffolding type curriculum, which is to be used to help initiative 

development informed by replicating the experiences that are an essential part of healthy 

parent-infant relationships, and which informs developmental progress. This type of 

curriculum is based upon four domains: (adapted from Theraplay 2010); Structure – 

providing predictable support in a safe predictable place;  

 

Engagement – attunement, playful experiences, aimed at developing strong emotional 

bonds of attachment, offering, stimulating positive experiences;  

Nurture – Responding with empathy and sensitivity supporting the child’s emotional 

arousal by being comforting, warm and support with total unconditional acceptance. Staff 

offering opportunities to develop esteem and feelings of self-worth increasing their 

efficacy and developing their identity;  

 

Challenge – Supporting encouragement and motivation to explore, experiment and work 

harder for further possibilities. 

 

a change in behaviour, there is an immediate review of the strategies and support during 

a transdisciplinary meetings consisting of therapists, education staff and care staff. 
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Positive Support Plans 

A Positive Support Plan (PSP), developed in line with DFES guidelines, outlines the 

strategies and support an individual young person requires across different emotional states. 

Each plan is aligned with the Zones of Regulation and is regularly reviewed and updated. 

Should there be a change in behaviour, strategies and support are immediately reassessed 

during a transdisciplinary meeting involving therapists, education staff, and care staff. 

 

Four Levels of De-briefing 
De-briefing following an incident is an important step in helping our learners with autism 

understand and process their emotions. Overley Hall School offers four levels of de-brief 

aimed at meeting the needs of all the learners. The initial levels of de-brief provide support 

relating to sensory regulation strategies and focus on repairing the relationship between 

staff members and learners. The later levels focus on developing the learners: ability to 

recall the event, understanding of emotions and ability to evaluate what happened in an 

attempt to identify what the learner can do differently next time and how staff can support 

them.  

 

Principles of PACE (Playfulness, Acceptance, Curiosity and Empathy) 
(Dr Dan Hughes) https://ddpnetwork.org/about-ddp/meant-pace/ 

PACE is a way of thinking, feeling, communicating and behaving that aims to make the 

child feel safe. Its principles are how we expect our staff to connect with our children and 

young people and very much supports our ethos. Our learners can begin to explore in a 

safe and nurturing environment. 

 

Needs-based learning 

Needs-Based Learning at Overley Hall addresses each young person’s real learning needs, 

directly linked to EHCP outcomes and IEP targets. Flexible programmes target skill deficits 

systematically, building from foundational abilities upwards. This learning may be delivered 

individually or in small groups with shared needs, ensuring personalised support that 

develops knowledge, independence, and functional skills in meaningful, real-life contexts.  

 

https://ddpnetwork.org/about-ddp/meant-pace/
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Music Therapy 
Music can help us connect with ourselves and others. Music can stir memories and 

powerfully resonate with our feelings, helping us to express them and communicate with 

others. Music is used to support the development of interaction, communication, and 

response and uses these connections to facilitate positive changes in emotional wellbeing 

via live musical interaction. Through music therapy we aim to improve attention, improve 

self-confidence, and enhance self-awareness and awareness of others.  

 

 Forest School 
(Forest Schools Education was founded by Sarah Blackwell in 2001) 

Overley Hall School is naturally set in twelve acres of beautiful woodlands. For those 

seeking peace and calm, we have a cycle path/footpath, fondly known as Tweet Street, 

which meanders through the woods and is lined with rustic bird houses. Here, you will 

also see a multitude of natural and man-made habitats supporting our wildlife neighbours. 

Realising how important the outdoors is to our children for so many reasons, we have 

ensured our curriculum includes standalone sessions of Forest School delivered by 

specialist staff. Staff and children benefit from our well established pond and outdoor 

classroom and can often be seen enjoying snacks cooked in our purpose built earth oven. 

Our extensive gardens offer an abundance of seasonal floral colour, fruits and vegetables. 

Our horticultural area has a spacious green house, several poly tunnels and an allotment 

where produce is grown throughout the year. The fruit and vegetables are harvested and 

used in our kitchen and enjoyed in our cookery lessons or sold in our farm shop.  

Forest School is a child-centred, engaging learning process. It offers opportunities for 

holistic development through regular sessions. It is a long-term program that supports 

curiosity and play, exploration and planned & supported risk taking. It develops 

confidence and self-esteem through learner inspired, hands-on experiences in a natural 

setting. 

Intensive Interaction 
(Developed in the 1980’s by Dave Hewett and Melanie Nind), 

Intensive interaction is a play-based approach to helping children develop early, pre-

speech communication and interaction skills, like eye contact, facial expressions, the 

ability to copy sounds, and shared attention. Children learn to engage with others. 

Outdoor Therapy 

Outdoor Therapy at Overley Hall uses the natural environment to promote wellbeing, 
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independence, and social-emotional development. Through carefully planned outdoor 

activities, learners build confidence, resilience, communication, and problem-solving skills in 

a practical, engaging, and meaningful context. 
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Summary 

This bibliography reflects the statutory, theoretical and evidence-based foundations that 

inform the design, implementation and evaluation of the Bud to Bloom Curriculum. The 

curriculum integrates educational research, therapeutic frameworks and national guidance to 

ensure ambitious, inclusive and developmentally appropriate provision for learners with 

complex SEND. 
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Appendix V 

Key stage 2 and 3: Our Broad Areas of Assessment   
 

 

 

Key stage 4: Our Broad Areas of Assessment   
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Appendix V11 

Political Neutrality in Teaching and School Activities 

Overley Hall School is committed to maintaining political impartiality in accordance with its 

statutory duties. The promotion of partisan political views in the teaching of any subject is 

strictly precluded. Where political issues are brought to the attention of pupils—whether 

during curriculum time, while participating in extra-curricular activities provided or organised 

by or on behalf of the School, or through the promotion of activities at the School or 

elsewhere, including the distribution of promotional materials—the School will take all 

reasonably practicable steps to ensure that pupils are offered a balanced presentation of 

opposing views. Staff will present information in a fair and objective manner, encouraging 

critical thinking and respectful discussion, and will ensure that no individual political party, 

campaign, or viewpoint is promoted as the sole or endorsed perspective of the School. 

 

 


