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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2024 to 
2025 academic year) funding to help improve the attainment of our disadvantaged learners.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

What is Pupil Premium? 

Pupil Premium was introduced in 2011. It was allocated to children from low-income families who 

were known to be eligible for free school meals and children who had been looked after 

continuously for more than six months. The pupil premium is additional funding for publicly 

funded schools in England to raise the attainment of disadvantaged pupils of all abilities and to 

close the gaps between them and their peers. 

The funding is allocated to the local authority, and it is at their discretion to pass it on the 

education setting or to hold it back to manage it centrally for the benefit for whom it is 

responsible.  

Schools are responsible for how they use the additional funding to support learners for whom it is 

intended. The use is monitored by the LAC Designated Teacher and Virtual School through the 

PEP system and appropriate targets and progress must be evidenced in the PEP. 
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School overview 

Detail Data 

Number of learners in school  

Note: this number includes learners that have transitioned in 
and out of the school during this academic year. 

25  

Proportion (%) of pupil premium eligible learners 72% 

Proportion (%) of learner’s pupil premium is received for 28% 

Academic year/years that our current pupil premium strategy 
plan covers (3-year plans are recommended) 

2022/2023, 2023/2024 to 
2024/2025 

 

Date this statement was published 23/09/2025 

Date on which it will be reviewed 30 September 2026 

Statement authorised by 

 

 Pupil premium lead 

Beverley Doran 
Headteacher 

Lorna Deakin SENCO 

SAS Board Lead Lorna Deakin 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £5990 

Recovery premium funding allocation this academic year £0 

Total budget for this academic year 

 

£5990 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to use pupil premium funding to achieve and sustain positive, long-term outcomes 

for our disadvantaged learners, including those with special educational needs and disabilities 

(SEND) and complex needs. 

At the heart of our approach is a commitment to high-quality, adaptive teaching that targets the 

areas where disadvantaged learners require the most support. This is underpinned by robust 

diagnostic assessments, both formal and informal, that identify individual strengths, barriers to 

learning, and developmental needs. 

We prioritise access to a broad, balanced, and person-centred curriculum, ensuring that every 

learner is supported to engage meaningfully with learning experiences that promote academic 

progress, emotional wellbeing, and functional independence. Our strategy includes targeted 

interventions such as Music Therapy, Horse Riding, and structured group activities, which are 

designed to enhance communication, regulation, and social interaction. These approaches 

benefit all learners, including those who are not disadvantaged, by fostering an inclusive and 

nurturing school culture. 

We are committed to helping disadvantaged learners develop independent life skills, social 

competence, and self-advocacy, with a clear focus on preparation for adulthood. This includes 

access to high-quality work experience, careers education, and guidance on further and higher 

education pathways, tailored to each learner’s aspirations and needs. 

Our strategy is driven by the individual profile of each young person, not assumptions or labels. 

By recognising and responding to the unique context of each learner, we aim to equip them 

with the skills, confidence, and experiences they need to thrive both in school and beyond. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
learners. 

Challenge 

number 

Detail of challenge 

1 Academic Progress 

Internal and external assessments consistently show that disadvantaged learners and 

learners with SEND often make slower progress from their starting points compared to 

their non-disadvantaged peers. This is due to a range of barriers to learning, including 

cognitive, emotional, and environmental factors, which impact attainment across most 

subjects. 

2 Communication and Expression 

Many disadvantaged learners and learners with SEND, face significant challenges in 

communication, including non-verbal profiles, limited expressive language, and 

difficulties with social interaction. These barriers affect their ability to engage with 

learning, express needs, and build relationships, requiring tailored support and 

specialist input. 

3 Limited Access to Cultural Capital 

Observations and family feedback indicate that disadvantaged learners and those with 

SEND, often have fewer opportunities to access enriching experiences outside of 

school. This limits their exposure to broader social, cultural, and vocational contexts, 

which are essential for developing aspirations and preparing for adulthood. 

4 Personal and Daily Living Skills 

Observations and family feedback indicate that disadvantaged learners and those with 

SEND frequently require additional support to develop functional life skills, such as 

independent travel, personal care, and basic cooking. These skills are vital for 

promoting independence, self-esteem, and long-term outcomes, and must be 

embedded within the curriculum and wider school provision. 

5 Emotional Regulation and Wellbeing 

Many disadvantaged learners and those with SEND, experience emotional difficulties 

linked to trauma, adverse childhood experiences (ACEs), and medical diagnoses. 

These challenges often result in dysregulation and require specialist therapeutic input, 

consistent routines, and personalised strategies to support emotional development 

and resilience. 
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Intended Outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we 
will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment for disadvantaged 
learners and learners with SEND in all 
subjects, relative to their starting points as 
identified through baseline assessments. 

 

Through achievement of improved 
performance, as demonstrated by our end of 
year assessments at the end of our strategy 
in 2025/26. 

Improved language comprehension for 
disadvantaged learners and learners with 
SEND, so that they can independently 
communicate their needs and wishes through 
verbal or non-verbal means. Learners can 
use a range of communication systems to aid 
their understanding and to develop 
expressive communication skills. 

Assessment through learner’s IEPs with a 
consistent increase in the CPG scores for 
Communication and Interaction and through 
achievement of EHC plan termly outcomes 
by the end of our strategy in 2025/26.  

 

Disadvantaged learners and learners with 
SEND have greater confidence and 
independence to help them engage more with 
the wider community and prepare for 
adulthood.  

Assessment through the completion of Life 
and Living Skills qualifications linked to 
preparation for adulthood. 

Learners successfully accessing work 
experience.  

Disadvantaged learners and leaners with 
SEND feel better prepared for career 
progression opportunities through mentoring, 
work experience and opportunity. 

 

 

 

All disadvantaged learners and learners with 
SEND, can access high quality work 
experience and careers mentoring. 

By the end of 2025/26, disadvantaged 
learners and learners with SEND, are 
progressing to higher qualifications or FE 
opportunities at college. 

Disadvantaged learners feel better prepared 
to express both their basic and more complex 
emotions and begin to self-regulate or accept 
co-regulation from an adult. 

Assessment through learner’s IEPs with a 
consistent increase in the CPG scores for 
Social, Emotional and Mental Health and 
also Sensory and Physical.  

Through achievement of EHC plan termly 
outcomes by the end of our strategy in 
2025/26.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding this 

academic year to address the challenges listed above. 

Equipment purchased: 

• Attention Autism resources 

• Sensory boxes 

• Outdoor sensory items 

• Regulation items 

• Staff training 

 

• Music Therapy 

• Horse Riding. 

Overview: 

A key focus of our provision has been the implementation of personalised sensory resources to 

support individual regulation, attention, and engagement. Learners have access to individual 

sensory boxes and equipment, which they can use independently throughout the day. Staff ac-

tively model the use of these resources and guide learners in exploring a variety of textures, 

sounds, and scents, fostering curiosity and sensory awareness. As learners’ interests evolve, 

these resources are incorporated into structured strategies such as sensory choosing boards, 

enhancing autonomy and decision-making. 

In addition, targeted small-group Music Therapy sessions are delivered weekly within class set-

tings. These sessions have been instrumental in developing learners’ engagement, sustained 

attention, joint interaction, and emotional expression, particularly for those with complex com-

munication needs. 

A small cohort of learners continues to access horse riding sessions, which support sensory 

integration, emotional regulation, communication development, and core strength. This inter-

vention is tailored to individual needs and contributes to broader outcomes around physical de-

velopment, self-confidence, and interaction. 

What has the impact of the Pupil Premium spending? 

Equipment/Intervention Impact of this 

Sensory equipment. • Learners have consistent access to individual 

sensory boxes and equipment, promoting autonomy 

and self-regulation throughout the school day 

• Staff modelling and guided exploration have led to 

increased engagement with sensory materials, 

supporting attention, curiosity, and emotional 

regulation. Progress can be seen through the 

reduction in incidents and low levels 



Pupil Premium  

Report: Pupil Premium 
Report: Rep003   
Reviewed: 23rd of September 2025 
Date to be Reviewed: 23rd of September 2026            

 

• Use of sensory choosing boards has enabled 

learners to make independent choices, from familiar 

objects enhancing communication and decision-

making skills and progression can be seen through 

the IEP’s targets and academic signposts. 

Attention Autism • Learners are more able to transition between 

activities and sustain attention for longer periods 

• Increased Attention and Engagement: Learners 

demonstrate improved ability to focus on adult-led 

activities for sustained periods. There is a noticeable 

increase in joint attention and participation during 

group sessions, with many learners transferring these 

skills to other classroom contexts, this has been 

evident in their progression in IEP targets and 

Academic sign posts 

• Social Interaction and Turn-Taking: Learners are 

showing increased ability to wait, take turns, and 

accept working with peers in group situations 

• Emotional Regulation and Wellbeing: The 

predictable, sensory-rich structure of sessions 

supports emotional regulation, reduces anxiety, and 

increases learners’ confidence and willingness to 

engage in new experiences. This is evident through 

the progression in IEP targets and academic 

progression in their signposts. 

Music Therapy • Weekly sessions have resulted in observable 

improvements in joint attention, turn-taking, and 

emotional expression 

• Learners demonstrate increased engagement and 

interaction during sessions, with positive carryover 

into classroom activities 

• Learners are making positive progress towards their 

IEP targets and academic signposts. 

Horse Riding • Learners accessing horse riding have shown 

improvements in core strength, balance, and 

coordination, contributing to physical development 

• The intervention has supported sensory integration 

and emotional regulation, particularly for learners with 

high sensory needs or anxiety. 
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Targeted academic support (for example, one-to-one support and 

structured interventions)  

Activity Evidence that supports this approach Challenge number 
addressed 

Adult led Intensive 
Interaction and 
Attention Autism 
lessons with 
motivational content. 

(Regulation 
tools/fidget toys to 
support attention and 
engagement skills). 

For learners with SEND, highly motivational 
content is very important to engage them in 
learning activities. 

https://www.ginadavies.co.uk/parents-
services/professional-shop/  

 

https://www.intensiveinteraction.org/  

1, 2, 5 

Developing 
communication, social 
interactions and 
emotional wellbeing.  
Building self-esteem 
and confidence in 
preparation for the 
future as an adult. 

There have been various studies that show that 
outdoor learning and outdoor learning 
programmes support positive mental health. 

“Recent studies have illustrated that outdoor 
environments provide stress relief, remove children 
from classroom norms and increase serotonin 
levels. These factors have a beneficial effect on 
child mental health in education.” 

https://awwltd.com/  

 

Other links to evidence of the benefits are 
below: 

5 key benefits of outdoor learning 

Our Emotional Regulation Mentoring 
Programme - LIFE SHED 

2,3,4,5 

 

Wider strategies (for example, supporting learner’s social, emotional 

and behavioural needs, wellbeing and meeting learner’s sensory 

needs) 

Activity Evidence that supports this approach  

Enhancing the 
sensory regulation 
equipment available 
for PP learners with 
enhanced sensory 
needs, including 
Autism.  

We have observed that sensory equipment and resources such 
as lap pads, tunnels, weighted jackets and additional proprio-
ceptor equipment can be effective at providing support for our 
learners with sensory needs.  This also supports their emotional 
wellbeing and ability to engage and maintain focus in learning 
activities. 

https://educationendowmentfoundation.org.uk/education-evi-
dence/teaching-learning-toolkit/social-and-emotional-learning 

2,5 

https://www.ginadavies.co.uk/parents-services/professional-shop/
https://www.ginadavies.co.uk/parents-services/professional-shop/
https://www.intensiveinteraction.org/
https://awwltd.com/
https://ltl.org.uk/news/5-key-benefits-of-outdoor-learning/
https://lifeshed.co.uk/ermp/
https://lifeshed.co.uk/ermp/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/primary-sel  

Enhancing gross and 
fine motor skills 
equipment, including 
daily living skills 
equipment available 
for PP learners with 
specific individual 
needs, including Au-
tism. 

We have observed that specific equipment and activities can 
develop essentials skills and also muscle tone to support 
independent living skills, writing, use of essential equipment 
such as communication aids etc… 

Tummy Time: 

Tummy Time and Infant Health Outcomes: A Systematic 
Review | Pediatrics | American Academy of Pediatrics (aap.org) 

4,5 

Developing commu-
nication, regulation, 
gross and fine motor 
skills through Horse 
riding. 

Although there are various studies being conducted, many 
articles discuss that the ‘research shows that Equine-Assisted 
Therapy is effective for treating adolescents experiencing 
depression, anxiety, and/or trauma-related symptoms, as well 
as ADHD, autism, dissociative disorders, and other mental 
health diagnoses. In one representative study, adolescents 
showed increased confidence, self-esteem, assertiveness, 
emotional regulation, and resourcefulness as a result of this 
form of therapy’.  This activity also develops fine and gross 
motor skills. 

What Is Equine Therapy and Why Does Equine-Assisted 
Therapy Work? (newportacademy.com) 

1,2,3,5 

Developing commu-
nication, engage-
ment, curiosity, joint 
attention and interac-
tion through Music 
Therapy 

Music therapy is increasingly recognised as a powerful tool for 
supporting learners with SEND, particularly in areas such as 
attention, engagement, emotional regulation, and 
communication. 

 

A systematic review in the Cochrane Database found that 
music therapy significantly improved social interaction, verbal 
communication, and emotional expression in children with 
autism spectrum disorder.  

Music_Therapy_and_Special_Education_Research_Update_6-
21.pdf 

 

Neuroimaging studies have shown that music therapy activates 
brain regions linked to executive function, emotional regulation, 
and social interaction, supporting its use in special education 
settings.  

Investigating-the-Impact-of-Music-Therapy-on-Cognitive-
and-Behavioral-Development-in-Special-Education.pdf 

 

1,2,3,5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://publications.aap.org/pediatrics/article/145/6/e20192168/76940/Tummy-Time-and-Infant-Health-Outcomes-A-Systematic?autologincheck=redirected?nfToken=00000000-0000-0000-0000-000000000000
https://publications.aap.org/pediatrics/article/145/6/e20192168/76940/Tummy-Time-and-Infant-Health-Outcomes-A-Systematic?autologincheck=redirected?nfToken=00000000-0000-0000-0000-000000000000
https://www.newportacademy.com/resources/treatment/equine-assisted-therapy/
https://www.newportacademy.com/resources/treatment/equine-assisted-therapy/
https://www.musictherapy.org/assets/1/7/Music_Therapy_and_Special_Education_Research_Update_6-21.pdf
https://www.musictherapy.org/assets/1/7/Music_Therapy_and_Special_Education_Research_Update_6-21.pdf
https://www.researchgate.net/publication/384460843_Investigating_the_Impact_of_Music_Therapy_on_Cognitive_and_Behavioral_Development_in_Special_Education/fulltext/66fae059869f1104c6c157ea/Investigating-the-Impact-of-Music-Therapy-on-Cognitive-and-Behavioral-Development-in-Special-Education.pdf
https://www.researchgate.net/publication/384460843_Investigating_the_Impact_of_Music_Therapy_on_Cognitive_and_Behavioral_Development_in_Special_Education/fulltext/66fae059869f1104c6c157ea/Investigating-the-Impact-of-Music-Therapy-on-Cognitive-and-Behavioral-Development-in-Special-Education.pdf
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Part B: Review of the previous academic year 

Outcomes for disadvantaged learners 

This details the impact that our pupil premium activity had on learners in the 2023 to 

2024 academic year.  

Based on all the information above, the performance of our disadvantaged learners met 

expectations, and we are at present on course to achieve the outcomes we set out to achieve 

by 2024/25, as stated in the Intended Outcomes section above.  

Our evaluation of the approaches delivered last academic year indicates that the learners have 

made progress in the areas expected within their IEP’s. 

We have reviewed our strategy plan and made changes to how we intend to use some of our 

budget this academic year.  

 

Externally provided programmes 

 

Programme Provider 

Horse Riding Pony Pals 

Emotional Regulation Mentoring 
Programme 

Life Shed 
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What has the impact of the Pupil Premium spending in 
previous years? 

2022/2023 

What has the impact of the Pupil Premium spending? 

Equipment/Intervention Impact of this 

Pony Pals Horse riding One learner has accessed this consistently every week and 

their IEP shows that they have made 3-point increase in the 

Continuum over the last academic year for the Social, 

Emotional and Mental Health and Sensory and/or Physical 

targets fully achieving these at a 10 on the continuum to 

learning.  They have been able to access this on occasions 

when dysregulated but able to attend and this has helped 

them to regulate. 

Sensory resources such as: 

iPad with cause-and-effect 

apps. 

Projectors, water wiggle and 

water fountain toys. 

Rainbow wall mirrors, 

manipulative Wall Panels and a 

Light up Mirror Infinity Circle. 

Touchable squares, sensory 

circles and busy books. 

Movement toys such as friction 

cars, spinning drums.  

Senseez pillow, light up pillow, 

sequin pillow and massagers. 

One learner is now able to identify things they like and do 

not like through body language and rejecting items, they 

fully achieved a 10 on the continuum to learning and are 

now working towards a target to actively engage in sensory 

activities for 5 minutes which is a significant increase for 

them. 

This learner has also made 1 point progress in their new 

target of using a sensory choosing board, this learner would 

historically just grab resources they wanted.  

This academic analyses for this learner also demonstrate 

increased progress in their computing, math, speaking and 

listening and PSHE. 

Sensory exploration items. 

Various puppets including 

emotions puppets and themed 

puppets: cook, wizard, Kermit, 

animals, superheroes, robot, 

dinosaur and girl.  

This learner is making about 2 to 3 points progress across 

all IEPs. They are now tolerating items being in their vicinity 

and are developing curiosity to look at items and also touch 

items.  The puppets have been a real asset in this progress 

as their curiosity began with the puppets and they would 

watch lessons involving these.  They are now watching 

lessons with other resources in, and this continues to 
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 develop.  This learner has moved up to the yellow band in 

the curriculum and is making steady progress within this. 

Sunshine Pony Therapy Although this has only run for a short time, learners are 

responding well to the presence of Bryan (the pony).  They 

are watching him, touching, grooming and also taking him 

for walks using the lead.  Bryan responds to the mood of the 

learners and will at times, just stand next to the learner or 

give them a gentle nudge. Once he is better, the learners 

progress will be assessed through the STARs system that 

Sunshine Pony therapy use as well as IEPs. 

 

Externally provided programmes. 

Programme Provider 

Therapy Pony Sunshine Therapy Pony 

Impact: 

Bryan the therapy pony has only had a short time with us and was going into classes with 

learners or meeting them in the grounds at Overley.  The learners are showing anticipation of 

him coming on the Thursday and will also request to put his picture on the visual timetable.  

Learners are beginning to interact more with him, through touching him, stroking him, 

brushing him and leading him on walks.  This has helped to develop interaction, engagement 

and also communication.  Some learners are asking appropriate questions to the supporting 

adult, and some are also using symbols to request more or stop.  Bryan is very popular at 

Overley, and we look forward to his leg being better so that he can rejoin us.  

Horse Riding Pony Pals 

Impact: 

This programme has provided weekly consistent sessions for specific learners that have 

benefited from the regulation aspect of this intervention.  For another learner it has developed 

their core strength, gross and fine motor skills and they are cantering on the horse and 

engaging really positively in this activity. 

It has also provided the opportunity for other learners to experience this on a rotational basis 

and this is to develop cultural capital outside of school. 
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Further information 

Additional activity  

 

  

Our pupil premium strategy will be supplemented by additional activity that we are not funding using 
pupil premium or recovery premium. That will include: 

• Working in partnership with local colleges to provide opportunities such as taster courses, 
link programmes and mentoring to enable young people with SEND to familiarise them-
selves with the college environment and gain some experience of college life and study. 

• Arranging work-based learning that enables learners to have first-hand experience of work, 
such as external and internal work experience. 
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2023/2024 

This details how we intend to spend our pupil premium (and recovery premium) funding this 

academic year to address the challenges listed above. 

Equipment purchased: 

• Puppets and puppet story 

books 

• Phonic bag items, books 

and talking tiles 

• Teenage phonics books 

• DVD Player 

• Snoods 

• Bite guards 

• Helmet 

• Specialist chair 

• Laptop with Clickr software 

• Horse riding 

• Life Shed external provision 

• Sensory equipment: 

Sensory mirrors 

Sensory wall mat 

Projector 

Infinity tunnel 

Various shaped and textured mirrors 

Windmill spinners. 

Overview: 

Personal sensory boxes and individual sensory equipment has been a large focus to support 

individual regulation and development of the skills to focus attention and engagement.  Learn-

ers have access to their own individual resources ensuring they can use these at any point dur-

ing the day.  Staff are modelling how to use the resources and supported learners in develop-

ing their curiosity in touching and exploring different resources, textures, sounds and at times 

smells.  As learner’s interests are developed these sensory items have been used within strate-

gies such as sensory choosing boards. 

Personal safety equipment has been purchased to support learners in keeping safe during 

times of dysregulation. One learner will now choose to wear a helmet and this has significantly 

reduced the self-harm through banging their head.  

Targeted individual and/or small group work for phonics is daily in classes and this has been 

supported by a range of resources within phonics bags, differentiated books and also sounds 

and songs linked to phonics. 

What has the impact of the Pupil Premium spending? 

Equipment/Intervention Impact of this 

Phonics bags/talking tiles/phonics 

sounds CD’s 

We have adapted the delivery of phonics and reading to 

a learner that is deaf (following guidance from the 

Teacher for the deaf). Class are using the whole word 

under a photo of the real object linked to the phonics 

sound being delivered in class.  The learner is now 

looking at the real objects exploring them and looking at 

the photo, they are showing curiosity in the vibrations of 

the adults throat whilst they say the sound and word and 
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they are touching the throat to feel the vibrations. This is 

significant progress for one learner. On the Continuum to 

learning, the learner has moved from the Encounter 

Stage (1) characterised by presence and reflex response 

to the Supported Participation Stage (4) which is 

characterised by cooperation and engagement. This is a 

3 point increased across the year and was measured 

through their IEP. 

Teenage Phonics books and 

Laptop 

A specific learner was unable to engage in phonics as 

they thought it was ‘babyish’.  It was hard to engage 

them in reading as they could not read or sound 

out/blend words. The books purchased were written for 

teenagers and using this the learner became engaged 

and participated in reading and phonics and would 

openly talk about phonics with staff.  Although the 

reading progress was slow, it supported his work with the 

Speech and Language therapist was also working on 

their speech and Blank Levels, the learner achieved their 

first target and was able to produce ‘s’ blends (st, sk, sp, 

sw, sm). 

Protective equipment e.g. bite 

guards for arms 

Some learners have struggled significantly with being 

able to manage their anxiety and their level of aggression 

towards others increased significantly.  The protective 

equipment has reduced the risk of significant injuries and 

enabled staff to maintain interacts with the learners. This 

has had an impact on the learners wellbeing and mental 

health as relationships have been maintained.  It has 

also had an impact on the staff wellbeing and positive 

mental health as they could support with a reduction in 

significant harm to themselves.  

Specialist chair purchased on 

request from the class and OT 

The chair has only just arrived as the learner had to be 

specially measured. The impact is not yet known, the 

chair is to support correct posture at the table for learning 

activities and meal times. 

Puppets and puppet story books 

and sensory equipment. 

With the progress one learner made last academic year 

after introducing puppets and a sensory box. Further 

story puppets and sensory equipment was purchased.  

This leaner is now exploring items presented linked to 

the learning activity, they will initiate exploration and will 

touch, hold and explore items.  The learner has 

progressed in their IEP cognition target and within the 
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continuum of learning, they have moved from Active 

Involvement (5) characterised by recognition, application 

and proactive responses to Initiation (8) characterised by 

established responses and conventional communication. 

The learner has been supported to move to a new class 

and has transferred these skills to their new class and 

continues to explore all items presented and actively gets 

involved in learning. 

Our Emotional Regulation 

Mentoring Programme – Life Shed 

external provider 

 

One learner struggled making friendships and also had 

low self-esteem when interacting with peers and 

struggled with their emotional wellbeing. It was identified 

that the learner may benefit from the external programme 

run by Life Shed.  The learner attended session weekly 

and they built relationships with the staff and worked 

within the vicinity of peers during joint activities.  The 

learner enjoyed going to these sessions and developed 

the confidence to work with the staff there and our staff 

were able to step back whilst they were there. 

The programme developed their ability to communicate 

feelings and discuss strategies that may support 

regulation. 

 


